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Introduction to Theory and Rationale

We-cannot assume that the basic principles underlying Reinforced Readiness Requisites will automatically be absorbed by the
teacher. To effect bstinfuchange in the teacher's behavior, we must. provide an explanation for the logistics behind RRR.
Additionally, to obtain an optimal =level of student performance, it is important to use the Triple R management system correctly.
The materials, concerning the rationale for the RRR system are included in this section: competition vs. cooperation, group vs.
individUali reward, reward vs. punishment, immediate vs. delayed gratification, and the use of intrinsic vs. extrinsic rewards. A series
of 0OestiOns and answers which have frequently arisen during in-service meetings, summer institutes, and large scale demonStrations
are 'included-to clarify anticipated problems. A group discussion should be led around these questions after the presentation of the
theory and rationale_ . Hopefully; the materials will enable the teacher to better understand the program so it can be utilized to
benefit-the pupilS.
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Theory and Rationale

The term "disadvantaged" is bandied about much these days,
but perhaps without a real awareness on the part of the user
that it is only relative to a certain culture that a person or
group can be considered "disadvantaged" in not having the
background or tools to permit him to function "adequately"
in that culture.

SHOW TRANSPARENCY *1

It is continually stated that "disadvantaged" children have had
an upbringing devoid of objects, shapes, colors, and verbal
experience; that their homes, reflecting economic poverty, are
empty.

SHOW TRANSPARENCY *2

It seems highly unlikely that a child five to six years of age has
encountered nothing in hii first 2,000 days. His eOvironment is
not empty. He may not be learning the middle class rules,
folkways and mores; he may not receive the same- early
childhood-training, and he may not encounter the same child
rearing techniques; .yet there- is not a void of experience;
something is there.

_SHOW TRANSPARENCY # 3

Within the classroom the child may- be deficient; but this is
only relative to the majority culture. Within his own culture he
may be advanced in development, mature, and very capable.

SHOW TRANSPARENCY *4

When- Children of ethnic minorities enter the middle majority
school, there are likely to be some conflicts and a need for
mutual. adjUttrnents. Anglo first graders spend much of the
-initial. year in socializing or acclimating. However, these tasks
are not as difficult for the Anglo child because they emanate
from his own society.

Different cultures emphasize different patterns of behavior.
Behavior appropriate in one culture may- not be necessarily
appropriate in another. In teaching culturally divergent chit-
dren,_ the teacher should ,be aware of, cultural differences so
that She Will not have situations incompatible with the norms
of the Child's culture.

The Reinforced Readiness Requisites-Program was conceived
as an-instetiment_to alleviate deficiencies which, to the greatest
degree postible, are common .to each of the target population
students.

SHOW TRANSPARENCY *5

In teaching culturally 'divergent children, certain values come
into .play which may effect learning. These factors were
considered in designing the RRR Program. It is most impor-
tant to,understand the management system and its rationale in
order to use the program to its utmost potential.

SHOW TRANSPARENCY #6
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Building in Acceptance of Deferred Gratification

Zintz (1963) points out that the child who enters public
school from an ethnic minority faces many hardships un-
dreamed of by the middle majority child who is merely
making the transition from preschool experiences to a specia-
lized segment of his society (formal schooling) that emphasizes
the same set of values. The culturally divergent child addi-
tionally must attempt to bridge a gap of cultural values and
patterns that have stressed different behavior spheres in his
experience background; all this, when he is attempting to
cope with another formidable and concurrent challenge his
first days of school.

Tomorrow is not much of a reality to the child where survival
and immediate gratification are frequently traditional attitudes
toward life (Brembeck, 1966)1. All children, but especially
poverty children, have little inclination to willingly postpone
gratification. Typically, the middle majority child has a greater
willingness to do so because his parents generaily have t. wined
him to work for long range goals quite early.

Education is, almost by- definition, a process of delayed
gratification, but an instructional process necessitating .de-
feffed gratification can be crucial for poor children. Breen-
bedcl notes that culturally divergent children are so occupied
with concerns of the present that they haye little time to think
about the future. Promises of long-range rewards for academic
performance have little meaning to- the child whose training
history has been concerned with the immediate present.
Frequently, the option of gaitting school and earning money
takes priority over the long-range payoff of a formal educa-
tion.

SHOW TRANSPARENCY *7

The process leading to an ability to defer gratification must be
gradual. A teacher can easily- negate desirable behavior by
requiring a child to wait for a considerable time before the
payoff. Initially, the teacher should attempt to reward a
desirable response immediately. failure to do so may lead to
the strengthening of needlessly long inefficient or interfering
chains of undesirable "change" behavior.

Because the particular payoff schedule provided by the culture
is a crucial factor in acquiring desirable behavior in school, it is
necessary to build a bridge between immediate and delayed
reinforcement. A token reinforcement system can provide the
essential link enabling culturally divergent children to move
from immediate to deferred gratification without harmful
by-products.

SHOW TRANSPARENCY # 8

The token system in RRR can be compared to the typical
trading stamp program in which a housewife saves enough
stamps until she can trade them in for gifts, However, unlike
the trading stamp program, the compensations in the KRR
program gradually are delayed until -the child no longer needs
them to feel he has been successful.



SHOW TRANSPARENCY *9

A token reinforcement systemis powerful not only iabuilding
willingness to defer rewards, but for improving the quality of
performance at a highly acceptable level. Tokens are utilized in
a structured exchange and are given promptly as recompensa-
tion for the work performed.

The Group Reinforcement System

The cultural role of rewarding competitive behavior is neither
universal nor characteristic across different social strata. Poor
children do not always receive pressure from parents and peers
to achieve in school. The culturally diverse child often
becomes quite apathetic to school because he has had little or
no encouragement for higher skills and educational achieve-
ment.

The cultural role of reinforcing competitive behavior may be
further clarified by contrasting American middle-clats atti-
tudes toward rivalry with cultures where competition is

discouraged. An example is the Zuni Indian who gees his
activities as part of the group. This is equally true of the Hopi,
where any form of rivalry for individual recognition is

typically met with discouragement. Zintz2 points out that
children, coming from a culture where conformity and ano-
nymity are primary values, are apt not to seek to be different
or individual.

SHOW TRANSPARENCY # 10

This does not mean that the teacher should never praise a
particular child or use competition to spark motivation. It
merely suggests that teaching techniques which do not
separate the individual from the group might be more effective
with children of diverse populations. Rather than attempting
to remake a child and his value system, it would be far better
:if the teacher were to become familiar with the child's value
system and attempt to operate, to some degree, within that
system. An attempt has been- made in the RRR Program to
accommodate the more cooperative patterns of culturally
divergent children by utilization of a group reward system; a
behavior more in keeping with their pattern of behavior.

SHOW-TRANSPARENCY # 11

Why Use Tangible Rewards?

The classroom's affective climate permeates almost every
aspect of the learning situation. This is especially true among
first- graders who are immersed in the process of formulating
their attitudes toward achievement, self - control, interpersonal
relations, and self-esteem. Almost invariably the teachers' af-
fective behavior sets the guidelines -for pupil performance. Her
encouragement, praise, and attention are important elements
in redirecting the pupils behavior. However, it has been found
that reinforcers typically used in the traditional. classrooms are
not effective with children.

Several lines of research suggest that social background
somewhat determines what rewards are effective in the
classroom. What is rewarding to one group may- not be

rewarding to another.
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SHOW TRANSPARENCY * 12

A series of related studies found that academic success among
middle-majority yourigsters is typically rewarded by tangible
rewards and strong family approval, suggesting that these
experiences help equip this youngster with the rudiments of a
built-in reward system facilitating his ability to perform well.

Of necessity, the time and energy of the "child-caring" agent is
frequently directed toward coping with behavior rather than
shaping it. The opportunities for poor children to succeed are
greatly reduced unless proper attitudes and behaviors are
introduced.

Research shows that tangible rewards such as toys or candy
can be effectively utilized to build and maintain a high level of
appropriate behavior. More importantly, tangible rewards
enable a child to truly experience "intrinsic reinforcement"
(e.g., self-satisfaction for achievement) through successful
experiences. When a task becomes intrinsically rewarding,
reliance upon external rewards is superfluous since satisfaction
is gained from doing the task itself. Activities which are
inherently rewarding are typically self-initiated because a
feeling of self-satisfaction is gained from the work itself.

SHOW TRANSPARENCY # 13

A primary consideration in designing the RRR Program was to
provide culturally divergent children with a backlog of
successes so that they would have a greater tolerance for
failure, if it should occur. There appears to be substantial
evidence that the impoverished child's self-concept, within the
frame of the academic world, is too frequently characterized
by little self-confidence and a negative self-image. Typically,
an accumulative scholastic deficit among impoverished youth
has a devastating effect upon their educational aspirations.

SHOW TRANSPARENCY # 14

An objective in engineering the RRR Program was to Minimize
this negative self-concept and lack of motivation. RRR
attempts to build in intrinsic motivation through the initial
application of tangible rewards such as toys. The children
begin with daily rewards paired with praise from the teacher.
They are informed that a reward will be administered-
contingent on their fulfillment of criteria requirements. As
they begin to reach the desired level of performance or engage
in the appropriate behavior, they are rewarded with a toy, but
more importantly they are directed toward the quality of their
performance which has earned them- a reward. Once their
performance level is sufficiently high on a readiness task,
tangible rewards can be tapered off.

SHOW TRANSPARENCY # 15

Ultimately, intrinsic reinforcement will become an integral
part of the task itself. As the children progress from
dependence on tangible sources of motivation to a capacity for
self-reinforcement a feeling of accomplishment and _pride in
their work will be sufficient to sustain a high performance
level. Additionally, an accumulation of successful experiences
can help insure development of a more positive self-image,

The teacher's part in the program is one of the most important
elements. Not only has she been urged to pair the reward with



her praise, but she is specifically taught to make the absolutely
crucial connection that the pupil has pleased her The
contiguous association between teacher praise and successful
performance on the RRR task will increase the teacher's
effectiveness in shaping and maintaining desirable behavior
among her pupils.

SHOW TRANSPARENCY *16

In the final phase of the program, the children are randomly
tapered off rewards while behavior transfers, more definitely,
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to teacher attention, praise, and achievement with the less
frequent exchange of extrinsic rewards.

By the end of the program, the transfer back to traditional
classroom control effectively sustains the high level of pupil
achievement. Concentration focuses on the quality of perfor-
mance and more importantly, the child becomes self-
reinforcing in terms of evaluating and improving his own
performance.

SHOW TRANSPARENCY *17



Integration of Psychological and Sociological Principles
with the Reinforced Readiness Requisites Program

The Reinforced Readiness. Requisites Program vats-conceived C.
= as an -instrument to attack the deficiencies which most of

SVICEL's-client population has in common. The rationale rests
on the premise that this group-has a common core of ethnic
.4nd:regional charaCteriitics. Many of these characteristics rest
on some-basic pripciples_Of psychOlogy-and developMent.

The-following-documents the fact that behavioral laws from
various-disciplines:ha only can be -"used". but actually "built
intO"-the.structureota program.

A. Laws of Learning:

Literature. on the principles- of -human -learning_ were-
,- reviewed and'selected_'principles Were introduced.

A1-. A "clatsical conditi-Onihg model was Used-, 1.6.,_
pairing,a Aarigible reviard with -the-teacher's praise.

2. The child's -short attention span is considered in
presenting lesson,
The program engineered so the child has Many-
iudcesiiiits,_ rather thariihany-failUres. This is-based
on the principle -that,-toierance-- for failures-is best
-accomplished- through building -a-- ba:klog

Maximum- cleared, learning can be accomplished in
a 'minimum amount of time (i.e., ten minutes-of

--instruction) ; when it is coupled with-high: Motive-,
tion.

5-. The law of -Continuous and Partial- reinforcement
was utilized to make desirable behavior mOre-
resittantto-ektinction.

B. -Rewarding and ReitifOttifig -.Strategies:

This is the "heart of the management --system, and in
, effeCt ii_the sySterh.

- 1._ Toys Used as_ _rewards are given: to the- children
.

after- :they- -reach in -a _highly
_spec_rned,and--systematic manner.

2 The tokens after the --first- eight weeks-- of

toys follows the model. used succetifully in other--
-sitUationi, (in- clastrhOms;-, With---delinqUents;--with_
retardates, with emotionally -distUrbed. Children).
The toys were seleCted-fortheir-desirebilityby-the-

: -children, and most-are high probabilityitems.
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Source of Content:

1. The items_ were culled from a wide variety of
sources.

2. Selected items were backed by-empirical data-s to
their value and usefulness_for the particular target-
population.

3. Those areas in which the client population seems
the Weakest .were_given special emphasis byinclu
-Sion-of special- items Which wOhldicoMpenske for 1:
the deficiencies.

4. Lesson content also was selected from areas *hick, 1.

it Was :felt, the various populations had in -co-trp-
thori,_ Such as the farm, Community- helpers,. pett,
tools,_etC.

D. "Spin-Off" Benefits:

These are behaViors or side results which were not a
primary goal or objective of the RRR, but which are
highly desirable in a school setting. There is strong
reason to believe that they were a direct result of the
management program:

1. The_Childrenv.literally-enjoy :taking:the terit,T.Where-,
as it is Widely -known, that -taking, tests--usualiy,
-resifts in-increased-anxiety,

2, The children have internalized the teacher's praise-
_after the withdrawal of tokehs,,indiCating,a.posi,
tive_relationship with the teacher-..Thisimpliesthat
the _child is -able- to bewe- negotiate the hool
System, as :it is Usually -coristited,. with _teacher
praise-only.

3, Attendance hat-tiien:in-alenost-all,clattirOomS.
4._ There is a-, _greater -degree of class cohesiveness

_because the Children feel- obligated-to-help each
-other in'areas other then OiR R.-

5. The teachers themselves seem -to-like since:
ttey se me tangible results Of 'a -systematic
Manner of approaching _their teaching taSk.



GENERAL QUESTIONS REGARDING THEORY`AND RATIONALE

The following materials contain questions which are most often asked concerning the theory and rationale behind the reinforced
readiness requisites program. A discussion should be lead around the questions, following role playing. The discussion leader should
introduce each question and let the dialogue run until some approximation of the correct response is emitted by one or more
participants.

QUESTIONS FOR THEORY AND RATIONALE

'Why does the RRR program use a coup reward system instead
of individual praise and reinforcement?

Typically, the culturally divergent child enters school with
values and experience frequently at variance with those
emphasized in middle majority schools. Most school systems
have activities bed upon the generally accepted values of the
middle majority culture. Among other things, these values
place importance on competition and individuality. Most
culturally.divergent children have not incorporated the values
of the middle class society upon entering school and are
unaccustomed to competition and individual praise. It is often
considered shameful in a lower-class environment to stand out
in your own group. Conformity with the group and- coopera-
tion with peers and relatives are the accepted norms.

Why are tokens rewarding for the children?

in the second phase, tokens are introduced as a substitute for
daily rewards. Tokens are tangible objects that are redeemed
for back-up reinforcers. Initially the children receive tokens on
Monday through Friday and redeem them for backup rewards.
The objective of the token reinforcement systerri is to bridge a
time orientation gap between immediate and deferred gratifi-
cation. Tokens become rewarding to the children because they
are tangible objects which, symbolize their successful perfor-
mance.

HoWcaniyau gUarantee that the performance level-will remain
high after the rewards are tapered off?

DOring. the second and the third phase of the program when
rewards are either alternated or given on a weekly basis, the
performance_ level of the children is very high indicating that

_issius Wir-antitio ciielv_Acinternal motivation is
=operating. The children are now ready to be Weaned of the
reeidards. They now have a backlog of successful experiences,
thus theyenjoy working for the sake of achievement and there

no need for constant extrinsic motivation. Social praise is
also becoming meaningful as a reinforcer for the children. The
record of- high performance scores seems to illustrate' this
point: Thit is further verified by the fact that there are high
scores' on the retention and content tests, where neither
tangible rewards-nor tokens are administered.

Why should _a child who does not meet criteria get reinforced
forhis performance under group reinforcement?

Children who fail to,meet criteria are rewarded along with the
rest of the class. The rationale for this procedure is based upon
the-self-fulfilling prophecy. Typically, a child's self-esteem is
based on evaluation of his past performance and upon
assumptions regarding, his future behavior. Thus, if the child
feels he has had successful experiences in the past, he will feel
more: confident in being able to maintain a high level of
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performance. If the child feels he is achieving the desired ,goal
along with the class, he will think he is capable of performing
well and will work harder to maintain his performance. A great
deal of data suggests that the scores of children who have done
poorly are quickly brought up to the level of the class as a
whole. Thus, reinforcing a child who hasn't met the criterion
tends to increase his self-esteem, producing more effort on his
part because he believes the goal is within his reach.

Why "bribe" children?

Because the culturally divergent child is raised in an environ-
ment where praise for academic achievement is not an
everyday occurrence, he is not motivated to achieve in school.
Research has shown that children coming from a low
socio-economic group tend to respond better if rewarded
tangibly, since their economic structure encourages a system
where a person is rewarded (in the form of his wages)
immediately after the job is done. Both tangible rewards and
immediate gratification are a part of the culturally divergent
child's environment.

In order to make praise more meaningful for this child, the
RRR program pairs tangible rewards with praise. The tangible
rewards are gradually withdrawn, and hopefully by the end of
the program, the children would have become intrinsically
motivated and become independent of external incentives.

Why change from daily reward to weekly rewards?

A major terminal objective in the RRR program involves
building in an acceptance of deferred gratification. Literature
reveals that individuals from poverty backgrounds are not
accustomed to being rewarded on a delayed basis, thus, this
behavior must be learned. During the first two weeks of the
program the children are rewarded on a daily basis in order to
motivate learning and maintain the desired behavior. They are
rewarded. on an alternate basis for the following six weeks.
Praise is linked with tangible rewards so that it becomes
meaningful to the children. In second phase tokens provide
the essential link in moving the children from immediate to
deferred gratification. The tokens are administered on Monday
through Friday for acceptable group performance and are
redeemed on Friday for back-up rewards. Because tokens have
reinforcing power, they can -be used to bridge the gap between
immediate and deferred gratification.
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Introduction to Role Playing

Role playing, which focUses On the installation of deijrable
behaviors thrOtigh active perticipatian, has proven to be a
highly successful teaching- strategy. The instructional super-
visor can readily utilize role -playing to 4direct,prn tnpt and
-clarify teaching behaviors under simpler conditions than those
prevalent-in the-claisroo situation.

Role playing in4olves the spontaneous acting-out of-real :life
problenit and sittniti.vm Role Playing- proteclores can 'be
employed in.- orderto expose the teacher to problem situations_
and conflicts arising from the-,Managernent system _encount-
ered in the_'R RR __program in an atniosphere conducive to
Unrestricted dialogue. Role playing situations have been
-selected_ based on controversial issues -which have erupted
during previous in=selvice and institute training sessions. It- is
anticipated .that these situations will enable the teacher to
articulate the core: of her difficulties while simultaneously

- enabling -her-to -.06in a -clearer perspective- of the_ riatu re-of her
conflicts.

Each, of the mile playing situations has been designed, to follow
-the,taine-procedUral steps. To begin the Sestion,-the-SuperVisor
will give, a -brief- description of the characters to be _Portrayed--
and the problem- situation which has -arisen. From a -brief
discussion concerning the _group's perception-_ of the problem,.
the supervisor will be able to choose the participants who will
_enact tho designated -roles. The supervisor (64.4 GAS) will in
--turn: reCelite-4- checklist of 'high frequency complaints corres-
pondmg each situation, enabling- her to check.off_the exact
-nature of the,prObleM.:Subsecluent to each _enactment a set of
:questions andaanswert,:bearing directly upon the situation, will
be provided for use in --discussion : and evaluation- of the

-eriactinent. ThUSrOlerplaYing:teChniqueswill suffice for entry-
; into instruction:, Further -alternative enactments should follow

involving replaying -of revised roles. Finally, the situations
should be explored for other parallels within the program.
Although-- Jach situation would be designed by the authOr, role
enactn,srits would essentially be nondirectiVe and-pentfitted
run until the-behavior proposed is clear.

We -hope that the role playing situations- will get -th,e

participants actively involved- in attacking new probleMs and
help the group find 'new insight:4o- ?hese problems and their
solution.

The -group may not have time to enact all the situations
-outlined. In this caSe the supervisor has the Option of selcting.
a few of the situations-most appropriate for their group-role.
playing situations to be portrayed:

I. Praising a child-individually
2: TeaCher scolds childin =front of-the class

Parent-thinks rewards are bribing the children
4. Children helping a-slOW learner
5. Withholding an Individual _reward: for not reaching

criteria
6. Teacher doesn't confirm ,perfOrtnarke ,after- the

lesS6n-

7-. Teacher rewards a:few:children individually
8._ Teacher gives feedback on the children's scoret-
9. Rewarding the class When they haven't reached

criteria
10. Class hasn't -reached criteria and the children who

haVe-resporided-_correctly request a reward
11. Teacher _uses same -rewards; to maintain discipline

in: the class
12. Teacher delayt-d istribution of rewards
13. Teacher- reportsindividualscores to-Children,.

3.



Role Playing Situations

INSTRUCTION

SITUATION: Praising a Child Individually.

Within the culture of poverty there are notable examples of
differences from the middle majority. Fcr example, in the
middle majority the individual is characteristically reinforced
for excelling, for being the best, for standing out, for being
unique. In contrast, the culturally divergent individual is not
supposed to deviate from the group. It is very important that
they do not stand out, appear superior, or compete. (,onse-
cuently, it would appear - advisable for a teacher to avoid
singling out a child by publicly bestowing praise upon him.

This does not man that the teacher can never praise a child or
use competition as a means of motivation. It merely means
that she should attempt to employ strategies which do not
separate the individual from the group. For example, Mrs.
Thomas, in -private or in writing, could have highly praised
Carmen for her endeavors.

For the most part, culturally divergent children do not enjoy
being singled out. Consequently, Carmen is likely to- view her
teacher's praise as a form of punishment.

SITUATiON: Praising a Child Individually.

1. Setting a climate for role playing

Explain the purpose of role-playing as being:

To have the participants know the alternative ways of
behaving and having them discover for themselves the
behavior that is appropriate for them in a parallel situation.

The supervisor should tell the group that there is no specific
solution to the situation but there are- certain interactions
which should be approximated. The supervisor should work
for an open-ended exploration.

Role Playing Situation

Problem: Teacher praises a child individually.

Background of Characters:
Mrs. Thomas 40 year old Anglo teacher. Mrs. Thomas has
been teaching for the past eighteen-years. This is her first
year teaching in a school with a majority of Mexican
American students. Her class consists of twenty-five first
graders of Mexican American descent.

Situation: Mrs. Thomas has just completed resenting the
Triple R lesson for the day and the class nas finished
.marking their worksheets. Now she- has begun walking
around the room grading each paper and calculating to see
if the class has reached criteria. Mrs. Thomas noticed that
the class has reached the criteria today and she is very
pleased. Slowl,f she walks over to Carmen's desk and picks
'up her paper to show the rest of the class. Mrs. Thomas
says, "Look at this beautiful worksheet class. Carmen is the
only one in the class to get every answer correct Carmen
you are the smartest rhild in the class. I'm really proud of
you. I hope the rest of you will try very hard to do as well
as Carmen."

Carmen turns and begins:to blush as the teacher praises her.
She trie: -) hide her face as she feels very embarrassed.
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Problem: Have one participant portray the role of Mrs.
Thomas awl one participant play the role of the Quality
Assurance Specialist during a conference to take place after
this situation has occurred.

2. The Warm-Up

After the supervisor has read the situation to the group, ask
the following questions:

1. What is Mrs. Thomas like?
2. What is the problem in this situation?
3. How do you think it occurred?
4. How does Carmen feel?
5. What could be done about this situation?

From the forthcoming responses select individuals to enact
the role of Mrs. Thomas and the Quality Assurance
Specialist. Try to select.people who seem to be identifying
with the roles in this situation.

3. Preparing the Audience

Help to prepare the participants to observe purposefully.
Have them:

a. Identify the particular role and think about how they-
would play it.

b. Check the performance in terms of being realistic. Ask
questions about the session from time to time.

c. Observe how different people fee_ l during the enactment
of the situation.

d. Think through the situation that is being enacted and
think about other possible solutions.

4. The Enactment

The leader may stop the enactment when the role players
have clearly identified and demonstrated their ideas of what
will happen. The role players do not have to carry out the
situation until its completion. There is no specific correct
solution to the problem described, but included are some
ideas which should be brought out to the participants. The
following dialogue includes the rationale of why an
individual, coming from a culturally divergent background,
should not be praised in front of the whole class.

Participants Should Approximate the Following Inter-
actions Present in This Dialogue

Q.A. "Mrs. Thomas, I see you have done a very good job in
your presentation today. Did you come across any prob-
lems?"
Mrs. Thomas response
Q.A: "I noticed that Carmen had all the correct answers. Is
she a very bright child?"
Mrs. Thomas response
Q.A. "How do you think Carmen felt about being praised
in front of the whole-class?"
Mrs. Thomas. response
Q.A. "I noticed that Carmen seemed to be very embar-
rassed when you praised her this way. Because Carmen
comes from a Mexican American background she does not -
like being praised in this mar.m. For her it's embarrassing
and a form of punishment."



Mrs. Thomas response
QA. "I think it would be better if you spoke to her alone
to tell her how well she is doing. In this way she will get
individual praise without being embarrassed!'

5. Discussing and Evaluating

The supervisor should be objective and act as a non -
evaluative participant The enactment should be stopped
from time to time to ask the group:

1. What is happening now?
2. Why dc you think-this problem arose?
3. How could this situation be avoided?
4. Could this ever happen to you or others in the program?
5. Are there other ways this situation could be resolved?

6. The Re-enactment

Further enactments of the same problem situation may
present different ideas on how the roles can be portrayed
and bring about further solutions to The problem. You can
ask the participants to switch roles or have other partici-
pants take the role of the (1A. and Mrs. Thomas.

7. -Sharing Experiences and-Generalizing

The superyisorasks:

1. What-has happened between the QA.-and Thomas?
2. Do you :think_ apPropriate =so I u tions have- been reached?
3. Ardthere any other possible solutions?

These questions-Will help-summarize and review-the -whole
session and some of the solutiont to the problem._ There
should be a review of the rationale of why Carmen,should
not be individually - praised -front-the Whole-- claSs. This is
an important part:of understanding:the management system
used-in-the-RR a program.

-SITUATION: -Praising a ,Child :Individually.

Participant playing the risk of a teacher should approxi-
Mite'iny One of -the following- responses before the role
_playing is terminated.

,. --(SINGLING OUT OF -A-CULTURALLY-DIVERGENT
CHILD MAY--BtEMBARRASSING TO, HIM.),

1. Mrs. 'Mon*. 'Now- -that you point -it out,_" I; do
remember that Carmen -did appear
very: embarrassed -at being praised.

0 (THE SINGLED-OUT CHILD1S-_UNHAPP`a

2. Mrs. Thomas: Contrary to my expectation, Carmen
Was not very happy -about being
praised in _front Ofthe class.

(SINGLING- OUT- ISOLATES A--MEXICAN-AMERICAN
-CHILD FROM HIS GROUP-.)

3. Mrs. ThOmas. I think that yoU- are right in saying
that- when, -you single out a. Mexican'
-American .child-, he or she may feel
isolated frornthe_group. He would-feel
more- secure if-made to fedi as- part of
-the group,

13- (LET THE CHILD-:FEEL 'SECURE- -IN- THE NEW
CLASSF400' M. E NVI BONMENT)-

4. Mri.Thornas. I realize now that most .Mexican.
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American children are very shy and if
they are singled out, they feel insecure
in their new classroom environment.

SITUATION: Praiiing a Child Individually.

If responses by the participant role playing the part of the
teacher persist along these lines, the role- playing may be
terminated.

0 (PRAISE IS REWARDING TO CHILD FROM ANY
CULTURE.)

1. Mrs. Thomas. I think that every child, no matter .

what culture he belongs to would feel
rewarded and pleased when praised
individually.

(EMBARRASSMENT AT SINGLING OUT IS A NATU-
RAL REACTION.)

2. Mrs. Thomas. The embarrassment that you observed-
in Carmen is very natural. I am sure
that I would feel the same way if I was
praised in front of a group. I do not
think it is because of her culture-that
she feels embarrassed. On the- con-
trary, it appeared to be a show of
modesty on her part.

0 -(PRAISE TO ONE CHILD ACTS AS A MOTIVATING
FACTOR FOR OTHER CHILDREN.)

3. Mrs. Thomas. The praise given to Carmen would act
as a motivating factor for other chil-
dren. They will want to try to do well
to be praised by the teacher. Praise is
reinforcing and can make the child.feel
secure- in the classroom. It makes it
much easier for him to get adjusted to
the new ord:ronment.

SITUATION: Praising a Child Individually.

Participant playing the role of the Quality Assurer*
Specialist should approximate the following response -be-
fore the role_playing is terminated.

(INDIVIDUAL PRAISE IN FRONT OF THE- CLASS
TO-,A CULTURALLY DIVERGENT CHILD IS NOT AS
REWARDING -AS IT IS TO-AN ANGLO CHILD.)

Q.A. Mrs. Thomas,. I- know that praise is-a-very irifpOrtant
thing for a child, especially when he- has done very well.
But, we take it for granted that just because an AnglO child'
would feel happy it praised in front otthe class, so would:a
child from a different cultural background. Children from a
minority nature, like the Indian, are raised in a different
environment. They feel embarrassed and insulted_ if singled
Out, even for praise, So, I think that it would have been
better not to have praised Carmen in front of the class, but
to have praised her byherSelf afterclass.



INSTRUCTION

SITUATION: Teather scolds child in front of the class.

It has been found that punishment is the least effective way of
extinguishing undesirable behavior. Punishment does not
always inform the child of the desirable behavior and very
often undesirable by-products may result.

In this situation Carmen was admonished for low achievement
This is particularly harmful because it singles her out in front
of the claw and reinforces the child's low self-esteem. Scolding
a child in this situation will hinder the building of self-
confidence in the child so she can work at a higher level of
performance. Punishment mainly affects the emotional sphere.
While temporarily disrupting behavior, it may fail to change
the "learning" that underlies performance. Punishment in the
academic area may bring about discontinued interest in any
classroom activities,

ROLE PLAYING
SITUATION: Teacher scolds a child in front of the clam

1. Setting a climate for role playing

Explain the purpose of role playing as being:

To have the participants know the alternative ways of
behaving and have them discover for themselves the
behavior that is appropriate for them in a parallel situation.

The supervisor should tell the group that there is no specific
solution to the problem but there are certain interactions
which should be approximated. The supewisor should work
for an open-ended exploration.

Role Playing Situation

Problem: The teacher singles a child out in front of the
whole class.

Background of Characters

Mrs. Thomas 40 year old Anglo teacher who has been
teaching for eighteen years. Her class consists of mainly
Mexican American children in the first grade. Mrs. Thomas
knows little about the different values held by these
children.

Carmen 6 year old girl of Chicano parents. She
understands some of the English language, but cannot speak
it fluently. She is frightened by her new encounters at
school.

Situation: Mrs. Thomas had finished presenting the Triple
R lesson for the day and the class had just completed their
worksheets. Now the teacher began walking around the
room grading each paper and calculating to see if the
criteria was reached. Mrs. Thomas noticed that the class had
reached the lower criteria, but they did not reach the higher
criteria, thus they would only receive one token. Mrs.
Thomas was very upset and turned to one child to say,
"Well Carmen, since you did so poorly today, the class will
only receive one token. You only got one right. Maybe you
should wake up and pay attention to the lessons."

Carmen turned her head down in shame and looked as if
she had tears in her eyes. She put all her things in her desk
and hid her face in her hands.

10

Problem: Have one participant play the role of Mrs.'
Thomas and one participant play the role of the Q.A.
during the conference which takes place after the scheduled
observation.

2. The Warm-Up

After the supervisor has read the situation to the group, ask
the following questions:

1. What is Mrs. Thomas like?
2. What is Carmen like?
3. What is the problem in this situation?
4. How do you think this will effect Carmen?
5. What will happen now?

From the forthcoming responses select individuals to play
the role of the Q.A. and Mrs. Thomas. Select participants
who seem to be identifying with the roles of the people in
the situation.

3. Preparing the Audience

Prepare the participants to observe purposefully. Have
them:

a. Identify the particular roles and think about how they
would play them.

b. Check the performance in terms of being realistic. Ask
questions about the session from time to time.

c. Observe how different people feel during the enactment
of the situation.

d. Think through the situation that is being ena2ed and
think about other possible solutions.

4. The Enactment

The leader may stop the enactment when the role players
have clearly demonstrated their ideas of what will happen.
The role players do not have to carry out the role playing
situation until its completion. There is no real solution to
the problem described, but included are some ideas which
should be brought out during the enactment. The following
dialogue includes the rationale of why a child should not be
singled out. You can stop the enactment when these points
are discussed.

Participants Should Approximate the Following Inter-
actions Present in This Dialogue

Q.A. "Well, Mrs. Thomas you seemed to have done a very
good job in your presentation today. Did you come across
any problems?"
Mrs. Thomas response
Q.A. "Do you think you were justified in singling Carmen
out in front of the whole class?"
Mrs. Thomas response

Q.A. "I agree that she could do better but these children
are embarrassed and humiliated when they are singled out.
Didn't you notice the expression on her face? It looked as
if you were punishing her severely."
Mrs. Thomas response
Q.A. "The best thing to do would be to take her aside after
class and ask her if she has any problems. Give her
confidence by encouraging and helping her. If she believes
she can accomplish the work, she will work harder to
achieve a higher level. Eventually, she will work up to the
class level. Why don't you try this and see how it works?"



5. Discussing and Evaluating

The supervisor must actin an objective and non-evaluative
manner. She should stop the enactment from time to time
to ask:

1. What is happening now?

After the role playing situation is completed, ask:

1. How does Carmen feel?
2. How could the teacher help Carmen?
3. Did this situation ever occur in your clasi?
4. Do you think Mts. Thomas understands the problem?
5. What other ways could this problem be solved?

6. The Re-enactment

-Further re-enactments of the same situation may present
different ideas on how the roles can be portrayed and
alternative solutions to the problem. Have the participants
change roles or have other participants take the role of Mrs.
Thomas and the Q.A.

7. Sharing Experiences and Generalizing

The supervisor asks:

What has happened so far?

This will help summarize the role playing sessions and
review some of the solutions to the problem. There should
be- a review- of the rationale of why these children should
not be singled out This point is important in understanding
the background and values of culturally divergent children.

SITUATION: Teacher Scolds Child in Front of the Class.

If responses by the participant role playing the part of the
teacher persist along these- lines, the role playing may be
terminated.

(IT IS IMPORTANT THAT THE CHILD KNOWS
ABOUT HER LOW SCORES .SO= THAT SHE WILL
FEEL GUILTY AND IMPROVE.)

Mrs. Thcmas. I think that Carmen should know that
it was her fault that all the other
children were deprived of an addi-
tional token for that day. That would
make her work harder the next time.
Her classmates will put social pressure
on her if they know she is responsible
for lowering their performance level.
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SITUATION: Teacher Scolds Child in Front of the Class.

Responses by the participant role playing the part of the
Quality Assurance Specialist should approximate the fol-
lowing before the role playing is terminated.

(BAD FOR A SLOW AND SHY CULTURALLY
DIVERGENT CHILD TO BE SINGLED OUT.)

t

Q.A. Mrs. Thomas, I don't think it was right
to single out Carmen in that way and
hold her responsible for bringing the
criteria down for the whole class. Slow
children should not be ridiculed or
scolded for not doing well, for it does
not help them improve. In addition to
being slow, Carmen is not very profi-
cient in English. She comes from a
non-English speaking background and
I think that you should help her by
reinforcing her attempts towards
improvement.

(SINGLING OUT A CHILD FOR THIS REASON,
ENCOURAGES °THEP% CHILDREN T_O MAKE HER
FEEL GUILTY.)

2. Q.A. It is bad for a child-to be singled out
and held responsible for bringing the
class criteria down. This also encour=
ages the other children in the class to
get angry at her and make her feel
guilty all the time.

(THROUGH THE TEACHER, THE SCHOOL HAS
PLAYED A ROLE IN REINFORCING THE NEGA-
TIVE SELF IMAGE OF THE CHILD.)

3. Q.A. If the teacher gives the child =the
impression that he is stupid and re-
sponsible for 'holding the class back
from receiving a reward or token, the-
teacher is helping reinforce a negative
self image of the child. This would also
give the child a negative attitude
toward learning.



INSTRUCTION

SITUATION: Parent Thinks Rewards are F.4^3bing the Children.

Many teachers and parents see the use of iewards as a form of
bribing the children. Because culturally divergent children are
raised in an environment where social praise, as used in the
Anglo environment, has little meaning, intrinsic motivation has
to be built into their reward system. To make social praise a
meaningful form of reinforcement, it is linked with tangible
rewards.

It is only during the first week of the program that rewards are
given on a daily basis. Later, rewards are alternated with social
praise. In Phase H, tokens are used to reinforce desired
behavior and later traded for backup rewards. In the last
phase, tokens and rewards are given on a random basis. By the
end of the program, social praise should have become a
meaningful motivation and reinforcer. Thus, there is no longer
a- need for extrinsic rewards. Tangible rewards are only used to
shoW the children the meaning of success and achievement by
helping to motivate their learning and raise their performance
level.

ROLE PLAYING

SITUATION: Parent Thinks Rewardsare Bribingthe Children.

I. Setting a climate for role playing

Explain the purpose of role playing:

To have the participants know the alternative ways of
behaving and have them discover the appropriate behavior
for them in a parallel situation.

The supervisor should tell the group that there is no specific
solution to the problem,.but there are certain interactions
which should be approximated. The supervisor should work
for an open-ended exploration.

Role Playing Situation

Problem: Parent thinks rewards are bribing the children.

Etackground of Characters
Mrs. Carp 35 year old Anglo teacher. Mrs. Carp has been
teaching the first grade for the past 10 years. The
population in the class is mainly of Mexican American
descent.

Mrs. Sanchez 40 year old Chicano parent. Mrs. Sanchez
comes from a lower socio-economic group. Her daughter,
Carmen, is a-student in Mrs. Carp's class.

Situation: Mrs. Sanchez has come to school to speak to
Mrs. Carp about the progress of her daughter in school.

Mrs. Sanchez: "How has Carmen been doing in school this
year?"

Mrs. Carp: "She has been doing very well."

Mrs. Sanchez: "How is she doing in reading? I am worried
about her reading because my other children are poor in
reading."

Mrs. Carp: "She has improved quite a bit since the
beginning of the year."

Mrs. Sanchez: "Why does Carmen come home with toys
every day?"
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Mrs. Carp: "The children get rewarded after they do well
on their Triple R !mon."

Mrs. Sanchez: "I Think you're bribing the children with
these rewards. Now they'll expect rewards for everything."

Problem: Have one participant play the role of Mrs. Carp
and one participant play the role of Mrs. Sanchez.

2. The Warm-Up

After the supervisor has read the situation to the group,
have her ask the following questions:

1. What is Mrs. Carp like?
2. What is Mrs. Sanchez like?
3. What is the problem in this situation?
4. What will happen now?

From the forthcoming responses select individuals to play
the role of Mrs. Carp and Mrs. Sanchez. Select people who
seem to be identifying with the roles.

3. Preparing the Audience

Prepare the participants to observe. Have them:
a. Identify the particular roles and consider how they

would play them.
b. Check the performance in terms of realism. Ask ques-

tions about the session from time to time.
c. Observe how different people feel during enactment of

the situation.
d. Think through the situation that is being enacted and

consider other solutions.

4. The Enactment

The leader may stop the enactment when the role players
have clearly demonstrated their ideas of what will happen.
The players do not carry out the situation until its
completion. There is no real solution to the problem
described, but included are some ideas which should be
brought out by the role players. The following dialogue
includes the rationale of why the rewards are distributed.
You can stop the enactment when these points are
discussed.

Participants Should Approximate the Following Inter-
actions Present in This Dialogue

Mrs. Carp: "These rewards are only given if the class
reaches the criteria."
Mrs. Sanchez: "I think the only reason they do well is
because they are getting a reward."
Mrs. Carp: Most of these children do not know the
meaning of such words as 'good' and 'you did very well
today'. For this reason we have to use this type of praise
with these rewards. The rewards serve to get the children to
work hard and to help maintain the things they have
learned. These rewards are used with praise to help the
children become accustomed to social praise so that later
on they will not need them."

5. Discussing and Evaluating

The supervisor must be objective. She should stop the
enactment from time to time to ask:

1. What is happening?

After the role playing session is completed ask:



1. Do you think Mrs. Sanchez understands the use of
rewards?

2. Did Mrs. Carp explain the rationale correctly?
3. Did this ever happen to you or others in the program?
4. How else could this situation have ended?

6. The Re-enactment

Further enactments of the same situation may present
different ideas on how the roles can be portrayed and
alternative solutions. Ask the participants to switch roles or
have other participants take the roles of Mrs. Carp and Mrs.
Sanchez.

7. haring Experiences and Generalizing

The supervisor asks:

1. What has happened so far?

This will help summarize the role playing session and review
some of the solutions. The should be a review of the
rationale for the use of rewards and the importance of
social praise. This point should be emphasized to stress the
idea of using social praise with rewards so it will become
meaningful.

SITUATION: Parent Thinks Rewards are B_ ribing the Chil-
dren.

Responses by the participant role playing the part of the
teacher should approximate the following before the role
playing is terminated.

O (TANGIBLE REWARDS ARE IMPORTANT FOR
NON-ENGLISH SPEAKING CHILDREN BECAUSE
THEY DO NOT UNDERSTAND VERBAL PRAISE.
TANGIBLE REWARDS ARE TAPERED OFF ONCE
VERBAL PRAISE BECOMES MEANINGFUL.)

1. Mrs. Carp. When children who do not speak
English first enter school, they face
many problems. Fivst of all they are
not motivated to learn because they
do not understand the language, and
secondly, most of the values held by
the school are different from their
own. Because they don't understand
English, verbal praise is not meaningful
to them. At first the teacher uses
rewards in the place of verbal praise, a
language which anyone would- under-
stand. She pairs this reward with
verbal praise, to let the children under-
stand the meaning of verbal praise.
Gradually these rewards are tapered
off, and the children's dependence on
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rewards also is lessened. By the thhd
phase they are only 'mauled once
every two weeks, and by the end of
the program all rewards are with-
drawn. We know that tangible rewards
are not found in the outside world so
we taper off the rewards and withdraw
them completely as social praise has
become meaningful as a means of
reinforcement.

SITUATION: Parent Thinks Rewards are Bribing the Chil-
dren.

If responses by the participant role playing the pert of the
mother persist along these lines, the role playing may be
terminated.

(REWARDING SPOILS A CHILD AND HAS A CARRY
OVER AT -HOME WHEN THE CHILD WANTS TO BE
REWARDED FOR EVERYTHING.)

1. Mrs. Sanchez. I don't like the idea of bribing my
chiki to do work. I would like him to
like his work and do it well on his
own. If you give him rewards in
school, he will become spoiled and will
expect to get them at home too.. We
cannot afford to buy him toys every
day. I wi;b you would stop doing thisl

(REWARDING IS UNREALISTIC. THE WORLD IS
NOT REWARDING.)

2. Mrs. Sanchez. I don't want my child to- think that
every lime he does something well, 110
will be rewarded. This gives him the
idea that whatever he does, he will gm
a= rmvard. Later inlife-he may mit be
retarded- for his work and he will be
very-disappointed. I would like him to
see life realistically what- you are
doing is not realistic.

SITUATION: Parent Thinks Rewards are Bribing theChil-
dren.

Responses by the participant role playing the part of the
mother should approximate the following before the role
playing is terminated.

(MOTHER GOES ALONG WITH THE IDEA OF TAP-
ERING THE REWARDS.)

Mrs. Sanchez. If, as you- say, you are going to taper
the children -off rewards at the end of
the program, I have no objections. -I
think that later when he is not re
warded as- frequently, he will slop
demanding rewards at home.



INSTRUCTION

SITUATION: Children Helping the Slow Learner.

Although competition is thought to be a universal factor
present in American society, it is not true of the culturally
divergent groups, wher_ cooperation is the norm.

Many times teachers have noticed that during the RRR lesson
the children work together to find the correct answer. This is
disturbing for most teachers. It must be remembered that this
is due to their orientation toward cooperative behavior. In the
culturally divergent child learniag is a part of his primary
group relationship whereby one member is helped by other
members of the group. Competitive behavior is frowned upon
because this is contrary to the value system they are taught at
home. Instead of being rewarded, the competitive individual is
often penalized by his peers.

The Program is based on a group reward system, therefore,
keeping their cooperative background in mind. For this reason
the teacher should not be alarmed if the children- help the
slower learner for this is only a reflection of their CuitUrai
background.

ROLE PLAYING

SITUATION: Children Helping the Slow Learner.

1. Setting a climate for role playing

Explain the purpose of role playing as being:

To have the participants know the alternative ways of
behaving and have them discover for themselves the
behavior that is appropriate_ for them in a parallel situation.

The supervisor should tell the group that there is no specific
solution to the problem but there are certain- interactions
which should be approximated. The supervisor should work
-fa an open-ended exploration.

1361e Playing Situation

Problem: The children, in the class are helping a slower
learner. The teacher gets upset because she thinks the class
is cheating.

Bickground'of Characters
Mrs. Winters 25 year old Anglo teacher.- Mrs. Winters has
been teaching for the past two years. She is now teaching a
first grade- class which consists of thirty pupils, mainly of
Mexican American,descent.

Situation: Mrs. Winters has just completed her presentation
of the RRR lesson. Now she begins to administer the test.
As she looks- around the room, she sees that two of the
children have gathered around -Luisa's desk to help her with
the correct answers. Mrs. Winters becomes very upset and
-decides, to stop the test at this point. She says in an angry
tone, "Class, I'm- really surprised at you. Everyone is
supposed to do their own work. I don't want any cheating
-in my ciass. if we can't db our own work then we'll forget
about the lesson for today."

Problem: Have one participant portray the role of Mrs.
Winters and one participant play the role of the CIA.*
during the conference which takes place after the scheduled
observation.

2. The Warm-Up

After the supervisor has read the situation to the group, ask
the following questions:

1. What is Mrs. Winters like?
2. What is the problem in this situation?
3. How do you think the class feels?
4. Do you think the class was really cheating?
5. What will happen now?

From the forthcoming responses select individuals to play
the role of the Q.A. and Mrs. Winters. Select participants
who seem to be identifying with the roles of the people in
the situation.

3. Preparing the Audience

Prepare the participants to observe purposefully. Have
them:

a. Identify the particular role and think about how they
would play them.

b. Check the performance in terms of being realistic. Ask
questions about the session from time to time.

c. Observe how different people feel during the enactment
of the situation.

d. Think through the situation that is being enacted and
think about other possible solutions.

4. The Enactment

The leader may stop the enactment when the role players
have clearly demonstrated their ideas of what will happen.
The role players do not have to carry out the role playing
situation until its completion. There is no real solution to
the problems described, but included are some ideas which
should be brought out in the enactment. The following
dialogue includes the rationale of why the boys were
helping the slow learner and how the teacher should cope
with this behavior. You can stop the enactment when these
points are discussed.

Participants Should Approximate the Following Inter-
actions Present in This Dialogue:

Q.A. "Mrs. Winters, your presentation was excellent today.
You had the complete attention of the class. But you did
come across a problem during the lesson."
Mrs. Winters response
Q.A. "Do you really think these children were cheating?"
Mrs. Winters response
Q.A. "Let me try to help you understand why these
children help the slow learner. The value of competition is
relatively absent in minority group children. These children
tend to be cooperative in their behavior. Since the rewards
are based group performance, the brighter children would
tend to help the slower learners, thus working in a
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cooperative effort. Eventually the performance of the slow
learner will rise as shebecomes more self-confident. I really
do not think' these children are cheating to get the rewards

but they are attempting to work in a cooperative manner,
due to the values prevalent in their cultural background."

5. Discussing and Evaluating

The supervisor must act in an objective and non-evaluative
manner. She should stop the enactment from time to time
to ask:

1. What is happening now?

After the role playing situation is completed, ask:

1. How do you think Mrs. Winters feels now?
2. Did this situation ever occur in your classroom?
3. What do you think about the slow learners being helped

by the brighter children?
4. Do you think Mrs. Winters understood the problem?
5. What other solutitins would help resolve the situation?

6. The Reenactment

Further re-enactment of the same situation may present
different ideas on how the roles can be portrayed and

alternative-solutions to the problem. Have the participants
change roles or have other participantS take the roles of
Mrs. Winters and the Q.A.

7. Sharing Experiences and Generalizing

The supervisor asks:

1: What has happened so far?

This will help to- summarize the role playing session and

review some of the solutions to the problem. There should

be a review of the rationale of why this behavior occtirs and

the cooperative valuies of the culturally divergent child. This
point shotild be emphasized in order to have the teacher

understand the background and values of their children.

SITUATION: Children Helping the Slow Learner.

If responses by- the Participant role playing the part of the
teacher persist along these lines, the role playing may be

terminated.

O (CHEATING ENCOURAGES DEPENDENCY AND
LAZINESS IN THE SLOW LEARNER.)

1. Mrs.-Winters. Showing another child the correct
answers is, also a kind of cheating. This
encourages dependency in the slow
learner. He knows that he will be

helped by the others all the time and

he would not even try to improve.

This- also encourages laziness and
harmt the child's motivation. I don't
think that this attitude towards aca-
demic achievement should be 'fostered.

O (CHEATING LOWERS THE CLASS MORALE.)

2. Mrs. Winters. What about the other children.who are
also slow in learning but are not
helped by their claismates? What does

it do to their morale if they find out
that the others are getting help on the
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tests and are making a good impression
on the teacher? I do not think that
this is good for the class morale. 1
think that it is unfair to the compara-
tively brighter group of children, who
would do better if they were helped
too.

(CHEATING SHOULD NOT BE REWARDED.)

3. Mrs. Winters. I thought that the idea behind- reach-
ing the criteria was to make them
work hard and to give them a sense of
achievement. If they are made to
believe that they can be rewarded even
if they do not do their own work;then
the whole idea behind the reward
system is lost. We would be rewarding
them for not doing their own hard
work.

SITUATION: Children Helping the Slow Learner.

Responses made by the Participant role playing the part of
the Quality Assurance Specialist should approximate the
following before the role playing is terminated.

(HELPING A PEER IS A PART OF THEIR CUL-
TURAL BACKGROUND.)

1. Q.A. The incidence of children helping the
slow learner is high- in culturally -diver-
gentclasSroorns. The reason being that
they come from a background that
encourages cooperative behavior and
discourages competition. If a child is
being helped during the test, it is
nothing new-or -alien to him. At home
he is helped by- his elder= brother or
sister, if- he is not able- -to do some
thing. k slow -learner would -be- learn-
ing from his peers -as well as:frott the
teacher's instructions:

Responsei made by the Participant role playing the-part of
the Teacher should approximate the following, before the

role playing is terminated:

El (HELPING XPEER, IS NOT CHEATING.)

1. Mrs: Winters. I did not realize that cooperative
behavior :is a part of a culturally
divergent, child's -background-. -In -my
earlier experience I never did =en=
counter this trend of behavior. 'This
helping_ behavior appeared to me= as a
form -of- cheating and I was upset -over
it. Now I see it from a different point
of view, and do not consider it res. a
bad behavior. On the contrary, it is

nice to see -the children helping each-
other and being cooperative.



INSTRUCTION

SITUATION: Withholding an Individual Reward For Not
lieschilig Criteria.

An important element built into Triple R is the fact that the
class is rewarded on a group basis. This was incorporated into
the program due to the cooperative nature of the culturally
divergent child. If the class reaches criteria, all the children are
rewarded.

In a situation where Johnny did not achieve a high level of
performance, httill will be= rewarded. The child's self-esteem
is basedon evaluation of past behaviors and assumptions about
the future. If the child feels that he has had successful
experiences in the past, through the symbolic reward, he will
feel more confident in being able to maintain a high level Of
pirfOrmance. If -the Child feels he is achieving the desired goal,
he wia think he is capable= Of performing well and will work
harder to maintain his performance. This tends to rationalize
the rewarding of a child who has not reached criteria. Thus,
reinforcing Johnny will tend to increase his self-esteem,
producing-more-effort on his part because heelievesthe goal
to be in his reach:

-RPLE7OLAYING.

"SITUATION-: Withholding an Reward For Not
:Reaching Criteria.

1. Sitting ecliniate-fer rele.playing_

-Explairrthe ptirp-ote of roleiplaying:

TO have- the-participants'knoW- alternate mayt- of behaving
and'havethem-ditcoirer-discover that-is-appropriate fOr
ahem: in a parallel situation:

The. sUpervisor should, tell the group therels no specific
solution --to. the situation, but there,are,certain interactions
Whieh-should.be_approxiMated. The_ supervisor- should Work
-fOr:an.open,ended:exploration.

Role Playing Situation-
. _

,ProbleM: Teacher' withhcildt an individual child's reward
'for- riot criteria.. .

Of therattert:

Mrs. _Begay. 35 year old- -Navajo- teaCher.-Mrs. Begay-has
returned= her teaching' career after a-long absence. This-is her
leCondir:-year-teachinwinthis school, whose main popOlation
consists of Navajo= =children:: consists of 25 first
-gradirs-,frcirnthereserVation,_

SituitiOri: Mrs. ,BerjaY has -just- finished' -presenting the
Triple _F1 10ton:for the -day. :Her class hat completed its
worksheets' and she 'beginiwalking about the room,
elfeeking:tO-see if the clasS,reached criteria, She sees the
olist_has reached criteriazalthough: a-few Children did not do
very= well.After She ,cOnfirms _their performance, each-child
gOes to the -front of the room to receive:his token, When
Johnny yazi-, a shy and- reticent Navajo bOy,.approaChes
the teather'S desk she sayt: -"I'm sorry, Johnny., You

-_ Cannot :receiyeany tokeristoday. You did not do very-well
on your leston.,Maybelf you do better tomorrow you will
beable to; get- some more tokens."
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Johnny turns away and walks back to his desk looking very
sad and ashamed.

Problem: Have one participant portray the role of Mrs.
Begay and one participant play the role of the Quality
Assurance Specialist during a conference which was to take
place after this lesson was presented.

2. The Warm-Up

After the supervisor has read the situation to the group, ask
the following questions:

1. What is Mrs. Begay like?
2. What is the problem in this situation?
3. How does Johnny feel?
4. What will happen now?

From the forthcoming responses select individuals to play

the role of the Quality Assurance Specialist and Mrs. Begay.
Select people who seem to be identifying with the roles.

3. Preparing the Audience

Prepare the participants to observe purposefully. Have
them:

a. Identify with particular role and consider -hoW they
would play them.

b. Check the performance in terms of realiSm. Ask ques-
tions about session.

c_ . Observe how different people feel-during-the enactment
of the situation.

d. Think through the situation and consider possible,
solutions.

4. The Enactment

The leader may stop the enactment when the role pla_yers
have clearly demonstrated their ideas of what Will happen.
The players do -not have to carry out the situation-untillts
completion. There is no real solution to the problems
described, but included are some ideas which should be
brought out. The following dialogue includes the rationale
of Why the group shciiild-te rewarded-as a whole and;why
rewards should not be withheld. You cam stop the
enactment when these points are discussed.

,Participants -Should Approximate the 'Following 'Inter-
_actions Presentin'this Dialogue:

Q.A. "Well, Mrs. Begay, you seemed to haverdone a very
good job in your presentation today. How do you think
you didtodaY?"*

mrsAegay, response

Q.A. "I ,really. think Johnny felt very badly about not
receiving his tokens, The Triple R Program works on group
,effort and the whole.classmust-reach criteria in order to get
rewarded. If the, class:reached:criteria, Johnny should have
.received :his tokens, too. Even, if Johnny did not perform
well, we, reward- him on a group basis to give him self
Confidence. If he believes heris doing wellihe Will try. harder

. arid' eventually his perforrhance level will, rise..lf the class
reaches-criteria, it is-important that all the children receive
their tokens:"



5. Disansing and Evaluating

The supervisor must be objective. She should stop the
enactment from time to time to ask:

1. What is happening?

After the role playing lesson is completed, ask:

1. How do you thinklArs. Begay feels?
2. Are there other ways this situation could end?
3. Could this ever happen to you or to others in the

Program?

6. The Re-enactment

Further enactments of the same situation may present
different ideas on how the roles can be portrayed and
alternative solutions. Ask the participants to switch roles or
have other participants take the role of the Quality
Assurance Specialist and Mrs. Begay.

7. Sharing Experiences and Generalizing

The supervisor asks:

1. What has happened so far?

This will help summarize the whole session and _review some
of the solutions. There should-be a review of the rationale
of why Johnny should receive his token and why every
child 'should receive his reward. This point should be
stressed since it is important to have this Triple R Program
work effectively.

SITUATION: Withholding an Individual Reward For Not
Reaching Criteria.

Responses by the participant playing the role of "the Quality
Assurance Specialist -shoukl approximate the following
before the role playing is terminated.

0- (GROUP REWARD IS IMPORTANT. 'cr. MAKE_ S A
SLOW CHILD FEEL PART OF THE GROUP. N_ OT
REWARDING INDIVIDUAL CHILD MAKES HIM
STAND OUT FROM THE GROUP.)

1. Q.A. Since this program is:based on a group
reward system, all the children in the
class have to be rewarded if the criteria
is met. The children who did not do
very well will eventually- achieve as
well as the rest of the class as the
rewards will motivate them to do
better: Besides; the mere fact that a
slow child is being, praiSed and re-
Warded along With the rest ofthe class
makes him feel as part of- the group
and gives him self-confidence.

(GROUP REWARD MAKES-CHILDREN FEEL THAT
GOAL IS WITHIN REACH.)

Mrs. Begay, I think that you should
not have deprived Johnny of his
token. The rationale behind- the pro-
gram is to give all children in the class
successful experiences. Even if some
children do not get all the answers
right, andthe class reaches the criteria,
all children should receive the tokens.
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In this way they will all feel that the
goal is within their reach and they will
work harder.

0 (SINGLING OUT A CHILD FOR POOR PERFOR-
MANCE EMBARRASSES HIM.)

3. Q.A. Mrs. Begay, Johnny comes from a
cultural background that emphasizes
cooperative behavior. He does not like
to be singled out, as that would make
him feel embarrassed and ashamed.
When you withheld his tokens, you
made him stand out from the group;
whidh was very insulting to him. _You
also make him feel that he is not
competent, which may reinforce a
negaiive self-image.

SITUATION: Withholding an Individual Reward For Not
Reaching Criteria.

If responses by the participant role playing the part of the
teacher persist along these lines, the role playing may be
terminated.

O (CHILD SHOULD BE MADE AWARE OF HIS POOR
PERFORMANCE.)

1. Mrs. Begel/. I- think a child should be made aware
of his -poor performance. It should be
made unpleasant for him so that he
tries to avoid the unpleakint situation
by performing better the next time.

O (CHILD SHOULD BE TOLD THAT GETTING AN-
SWERS RIGHT IS IMPORTANT.)

2. Mrs. Bogey. In my opinion, the only way in which
you can make a child improve is to
make him feel that it is important to
get the answers right. By withholding
the tokens, I was conveying this to
Johnny. I also told him that he has to
do well in, order to be rewarded the
next time.

O (CHILD SHOULD NOT BE REWARDED FOR POOR
ATTENTION AND PERFORMANCE.)

3. Mrs. Bogey:. Johnny does not pay attention when
the lesson is being- taught. I don't
think he should be rewarded for that
behavior, and I would be reinforcing it
if he received a reward, too.

SITUATION: Withhold_ ing an Individual Reward For --Not
Reaching Criteria.

Participant role playing the part- of the teacher should
approximate any one of the following responses before-the
role playing is terminated.

O (TEACHER AGREES WITH Q.A.)

1. Mrs. Begay. I think I was being too harsh on
Johnny when I didn't give him the
tokens. But I thought that I was doing

. it for his benefit.



2. Mrs. %gay. I did not know that the small punish-
ment of withholding the token would
make Johnny upset. It really did spoil
his whole day.

3. Mrs. Bogey. I was wrong in thinking that by
punishing Johnny I would be improv-
ing his perforniance. I think it will be
better to give him successful exper-
iences and make him believe he is
improving in his work.

4. Mrs. Begay. I did not know it is a part of Johnny's
cultural background,. to work in a
group and be part of it. By with-
holding the tokens I made him feel
lost and ashamed. I-will try the other
alternative; that of rewarding him
along with the others and see if it
helps him improve.
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INSTRUCTION
SITUATION: Teeriser Does Not Confirm Class Performance
After the Lesson.

The objective of the RRR program is to eventually wean the
children off tangible rewards, and allow traditional social
praise to take its place. In order that social praise becemes
nieaningfUl to the Culturally divergent child, it is paired with
tangible rewards throughout the whele program.

By using social praise at the time of rewarding the children for
their high performance, the teacher is also linking her approval
With the high ,performance. Teacher approval will eventually
Weenie reinforcing for the children, and they would perform
at a high level even in the absence of tangible rewards.

ROLE PLAYING

SITUATION: Teacher Dios Not Confirm Class Performance
After.the-Lesson.

1. Setting a climate-for mile playing

Explain the purpose of role playing:

To have the participants. know the alternative ways_ of
behaving, and have them discover for themselves the
behavior that ii; appropriate for them in the designated

. situatien as .cell as a parallel-Situation.

The supervisor should tell the groupthat there is no specific
=solution to the ptoblefn but -there are certain interactions
which should -be approximated: The supervisor should work
for anopen -ended ekplOraticin.

Role Playing Situation

Problem: The_ teacher does not confirm the performance of
the clast after-they -have reached criteria.

Backgrothid of Characters
:Mri. Frank 40-year old Anglo teacher. Mrs. Frank was a
substitutete.acher for the past five-years. This is her second
Year as a full time teacher in a school. with an Indian
Populatien.

Situation: Mrs. Frank has just finished presenting the
Triple R lesson. during -Phase III. Now she begins -to walk
around the room, checking to see if the class has reached
cliteria. "Mrs. Frank is very pleased for her class has reached
Criteria. She says, "Put all yciur books away and -then you
can 'receive your tekent. Come up to thefront of the room.
:roW by- row_and then put your tokens in the pocket chart."

Problem: Have one portray the-role of Mrs. Frank and one
_..,participant play the role-of the Q.A. during a conference

-afterthe Q.A. has observed Mrs.-Frank's presentation.

2. The Warm-Up

After the supervisor has read the situation to the group, ask
the following questions:

1. What is Mrs. Frank like?
2. What is the problem in this situation?
3. How will this effect the class?
4. What will happen now?

*Quality Assurance Specialist
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From the forthcoming responses select individuals to play
the role of the Q.A. and Mrs. Frank. Select people who
seem to be identifying with the roles in the situation.

3. Preparing the Audience

Prepare the participants to observe puposefully. Have them:

a. Identify the particular roles and think about how they
would play them.

b. Check the performance in terms of bzing realistic. Ask
questions about the session from time to time.

c. Observe how different people feel during the enactment
of the situation.

d. Think through the- situation that is being enacted and
think about other possible so;utions.

4. The Enactment

The leader may stop the enactment when the role players
have clearly demonstrated their ideas.of what will happen.
The- role players do not have to-carry-out the role playing
situation until its completion. There is no real solution to
the problems described, but included are some ideas which
should be- brought out_ by the role players. The following
dialogue includes the rationale-of why the teacher should'
confirm the performance of the group after the lesson. You
can stop the enactment when these points are discussed.

Participants. Should Approximate the Following- Inter-
actions Present in This Dialogue:

Q.A. "How did the class do- on the lesson today? Your
presentation-went very well."
Mrs. Frank response
'Q.A. "Do you think the children knew they did well?"
Mrs. Frank -- response
Q.A. "Why, did yob use the clock and the mouse?"
Mrs. Frank response
Q.A. "You should always -remember to use the clock and
the mouse to confirm the performance of the class. This is a
vital part of the RR R Program. The use of sociai praise
along with the clock and the mouse help to link tangible
rewards to social praise. In this way social praise will
become a meaningful type of reinforcement for the
children. It is most important to confirm the performance
of the class with social praise in order to help wean them
off tangible rewards during this phase."

5. Discussing and Evaluating

The supervisor must be objective and a non-evaluative
participant. She should stop the enactment from time to
time to ask:

1. What is happening?

After the role playing enactment is completed ask:

1. How do you think Mrs. Frank feels?
2. Could this situation ever happen in-your class?
3. What other ways could this situation be completed?
4. How do you think this situation will effect class

performance?

6. The Re-enactment

Further enactments of the same situation may present
different ideas on how the roles can be portrayed and



alternative solutions to The problem will be presented. Ask
the participants to switch roles or have other participants
take on the role of the O.A. and Mrs. Frank.

7. Sharing Experiences and Generalizing

The supervisor asks:

1. What has happened so far?

This will help summarize the role session and review some
of the major points and solution to the problem. There
should be a review of the rationale for pairing social praise
with tangible rewards and why confirmation of perfor-
mance is important. These points should be reviewed in
order to help the teacher make social praise a meaningful
reinforcer in her class.

SITUATION: Teacher Does Not Confirm Class Petfor-
Mint* After the Lesson.

Responses by the participant role playing the part of the
Quality Assurance Specialist should approximate the fol-
lowing before the role playing is terminated.

n (OBJECTIVE OF PROGRAM TO MAKE SOCIAL
PRAISE MEANINGFUL)

Q.A. Since one of the objectives of the
program is to make social praise mean -
ingful to the children, it should be
paired with. tangible rewards. Once the
children are weaned off tangible re-
wards social praise should take its
place. It is important= to give verbal
praise to the children-after they have
reached the criteria. Verbal praise not
only reinforces the high-performance,
but also links :teacher approyal with
high. performance.
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SITUATION: Teacher Does Not Confirm Class Perfor-
mance After the Lesson.

If responses by the participant role playing the part of the
teacher persist along these lines, the role playing may be
terminated.

(VERBAL PRAISE IS NOT IMPORTANT AND PAIR-
ING IT WIT_ H TANGIBLE REWARDS IS UNNEC-
E&3AR Y.)

Mrs. Winters. The mere fact that you are rewarding_
the child should be enough to let him
know that he has been doing well, and
has pfeased the teacher. I don't think
that verbal praise is crucial. At this
time I think that verbal praise together
with tangible rewards is an artificial
pairing. The children [.now that if they
had- not done well, t%ey would not
have received the reward.

SITUATION: Teacher Does Not Confirm Class Perfor-
mance After the Lesson.

Responses by the participant role playing the part of the
teacher should approximate the following before the role
playing is terminated.

(PAIRING OF SOCIAL PRAISE. AND TANGIBLE
REWARD IS IMPORTANT.)

Mrs. Winters. Now that I see that one of the
objectives of the program is to increase
the effectiveness of social praise, I

think that it is necessary to us_e verbal
praise along with the rewards.



INSTRUCTION

SITUATION: Teacher Rewards, a Few Children Individually.

Unknowingly, Mrs. Trujillo may have created motivational
deterrents to learning by singling out three children for
rewards while the remaining children were unrewarded. Typi-
cally, the cultural role of rewarding one, or a few individuals is
not prevalent among the lower class. Although micidle-majority
children enjoy being singled out for rewards, culturally diverse

children do not.

For the culturally divergent child learning is converted into a
cooperative effort. Children from the culture of poverty are
rarely the center of interest. Frequently they have many
brothers and sisters and isolated attention to one might easily

generate unwanted dissension within the family. A child reared
in this environment will not be accustomed to standing out in
&classroom because he has never done so at home.

ROLE PLAYING

C:TUATION: Teacher Rewards a Few Children Individually.

1. Setting a climate for role playing

Explain the purpose of role playing as being:

To have- the participants know the alternative ways of
behaving and have them discover for themselves the
behavior that is appropriate for them in a parallel situation.

The supervisor should tell the group that there is no specific

solution to the problem, but there are certain interactions
which should be approximated. The supervisor should work
for-an open-ended.exploration.

Role Playing Situation

Problem: The teacher rewards a few children who have
reached criteria.

Background of Characters

Mrs. Trujillo 29- year old Spanish teacher. Mrs. Trujillo
has been teaching the first grade for six years. This year her
class consists of 25 Mexican American children.

Situation: Mrs. Trujillo has completed the Triple R lesson
and is now walking around the room checking the papers.
She sees that the class has not reached criteria, but there are
three children in the class who have gotten all the answers
correct.

She says, "I'm sorry class, but you did not do very well
today so our mouse will only go up to number three. The
mouse had to go up to four in order for you to get a
reward. Since three children did get all of the answers cor-
rect, I will ghie them a reward. Carmen, Carlos and Juanita
can come up to the front of the room to choose their re-
ward. I hope the rest of the class will do as well tomorrow
as they did."

Problem: Have one participant portray the role of Mrs.
Trujillo and one participant play the role of the Q.A.*
during a conference to take place after this situation has
occurred.

*Quality Assurance Specialist
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2. The Warm-Up

After the supervisor has read the situation to the group, ask

the following questions:

1. What is Mrs. Trujillo like?
2. What is the problem in this situation?
3. How do you think this will affect the class?
4. How do you think this will effect the children that did

get rewards?
5. What should happen now?

From the forthcoming responses select individuals to play

the role of Mrs. Trujillo and the Q.A. Try to select people
who seem to be identifying with the roles in the situation.

3. Preparing the Audience

Prepare the participants to observe purposefully. Have

them:

a. Identify the particular roles and think about how they
would play them.

b. Check the performance in terms of being realistic. Ask
questions about the session from time to time.

c. Observe how different people feel during the enactment
of the situation.

d. Think through the situation that is being enacted and
think about other possible solutions.

4. The Enactment

The leader may stop the enactment when the role players
have clearly identified and demonstrated their ideas of what
will happen. The role players do not have to carry out the
situation until its completion_ There is no specific correct
answer to the problem described, but included are some
ideas which should be brought out by tho participants. The
following dialogue includes the rationale of why the group
is rewarded and not individual children. The enactment can
be stopped when these points have been discussed.

Participants Should Approximate the Following Inter-
actions Present in This Dialogue:

Q.A. "How did the lesson go today?"
Mrs. Trujillo response
Q.A. "Did you come across any problems during the
lesson?"
Mrs. Trujillo response
Q.A. "How did the class perform today?"
Mrs. Trujillo response
Q.A. "Why did certain children receive a reward?"
Mrs. Trujillo response
Q.A. "Do you think this is justified?"
Mrs. Trujillo response
Q.A. "One objective of the R RR Program is to give all the
children successful experiences. If the class has met criteria
then all the children will be rewarded. Children coming
from the culture of poverty are not typically immersed in

highly competitive situations. Conformity with the group
and cooperation with peers are the accepted norm. That is
why a group reward system is utilized. Therefore, the
children are rewarded on a group basis and children should
not be rewarded individually."



5. Discussing and Evaluating

The supervisor should be objective and act as a non-
evaluative participant. The enactment should be stopped
from time to time to ask the group:

1. Do you think the solution was solved adequately?
2. Has this problem ever come about in your class?
3. What other ways could this be resolved?

6. The Re-enactment

Further enactments of the same problem situation may
present different ideas on how the roles can be portrayed
and bring about further solutions to the problem. You can
ask the participants to switch roles or have other partici-
pants take the role of the Q.A. and Mrs. Trujillo.

7. Sharing Experiences and Generalizing

The supervisor asks:

1. What has happened so far?
2. Have appropriate solutkons been reached?

These questions will help summarize and review the role
playing session and the solution to the problem. There
should be a review of the rationale for group effort for the
program. This will give the teacher a- better understanding
of the meson for the management system of the RRR
Program,

SITUATION: Teacher Rewards A Few ChNdren Indivi-
dually.

Itresponses by the participant- role playing the pwt-of the
teacher persist along these lines, the role playing may be
terminated.
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0 Mrs. Trujillo. I think that children who have done
well should be rewarded individually
because it is very important that they
get recognition and praise for their
good work. I don't think that it makes
a difference if they come from a
different cultural background. Praise
and reinforcement of any kind is
effective for all children. As for its
creating competition in the class, I

think that there is nothing wrong with
it if it is a healthy competition. It is
important that these children learn
what competition is, since they are
going to be exposed to a competitive
life in the future.

SITUATION: Teacher Rewards A -Few Children Indivi:
dually.

Responses made by the participant playing the role of the
Quality Assurance Specialist should approximate the fol-
lowing before the role playing is terminated.

0 (INDIVIDUAL REWARDS DEFEAT THE PURPOSE
BEHIND THE GROUP REWARD SYSTEM IN THE
RRR PROGRAM.)

G.A. Mrs. Trujillo, by- rewarding only a few
children yogi have defeated the pur-
pose behind the group reward system.
We reward them on a group basis
because we want to comply with-Their
own cultural background. By- singling
out a few children, we would be gOing
against their non-competitive back-
ground, and creating more problems
for them.



INSTRUCTION
SITUATION: Teacher Gives Feedback on the Children's
Scores.

A unique factor of the Triple R Program is that the children are
not aware of the scores they achieve. This is intentional
because withholding their scores causes them to assume they
are doing well since all receive rewards and social praise. This
helps build the children's self-confidence. If the children
assume they are doing well, they will work harder to maintain
a high level of performance. Their continued striving and
achievement is reinforced by the teacher's attitude, and
Eventually their scores will rise.

ROLE.PLAYING
SITUATION: Teacher Gives Feedback on the Children's
Scores.

1: Setting a climate for role playing

Explain the purpose of role playing:

To have the participants know the alternative ways of
behaving and have them discover for themselves behavior
appropriate in a parallel situation.

The supervisor should tell the group there is no specific
solution to the problem, but there are certain interactions
which should be approxiinated. The supervisor should work
foran open -ended exploration.

Role Playing Situation

Problem: The teacher gives, feedback on the score_s the
children have received.

RaCkgroUnd of Characters

Mrs. Jaramillo 30 year old Spanish teacher. Mrs.
Jaramillo has-been teaching kindergarten for the past three
years. This class consists of children mainly of Navajo
background.

"Situation: The class has just completed marking its work-
sheets after the Triple-R presentaticin. Mrs. Jaramillo walks
about the room checking to see- if the class has reached
criteria. As' she checIct the PaperS, she marks- the number
correct on top of each._After correcting all the worksheets,
she- says, "Most of you did- very well today so the mouse
will g0 up to four and =we will get our reward. You can all
look at your worksheets and see hoW many you have
correct. Charles, Stephanie- and Rayniond only had two
correct so they will-havezto try harder tomorrow."

Problem: Have One participant play the- role of Mrs.
Jararbillo and =one participant play the role of the Quality_
Assurance Specialist during the conference between the
Q:A. and the-teacher after the lesson.

2. The Warn-143p

After-=the-siipervistir haS read the situation to the grodp, she
should ask thefollowing questions:

What do you think Mrs. Jaramillo is like?
Whatdo yoU---think the problem is in this situation?

3. +IOW do you-think this will effect the class performance?
`4., 1716w-do yOu--think it:will effect the children she singles

-Out?

:6. What will-happen now?
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From the forthcoming responses select individuals to play
the role of the Quality Assurance Specialist and Mrs.
Jaramillo. Select participants who seem to be identifying
with the roles.

3. Preparing the Audience

Prepare the participants to observe purposefully. Have
them:

a. Identify the particular roles and consider how they
would play them.

b. Check the performance in terms of realism. Ask ques-
tions about the session.

c. Observe how different people feel during the enactment
of the situation.

d. Think through the situation enacted and consider other
possible solutions.

4. The Enactment

The leader may stop the enactment when the role players
have clearly demonstrated their ideas of what will happen.
The players do not have to carry out the situation to its
completion. There is no real solution to the problems
described, but included are some ideas which should be
brought out. The following dialogue includes the rationale
of why the children should not be informed of their scores.
You can stop the enactment when these points have been
discussed.

Participants Should Approximate the Following Inter-
actions Present in This Dialogue:

Q.A. "How do you feel your class is doing in the Triple R
Program?"
Mrs. Jaramillo response
Q.A. "How did they perform on the lesson today_ ?"
Mrs. Jaramillo response
CIA. "I noticed that you put the number of correct
responses on top of each child's worksheet. Do you always
do this?"
Mrs. Jaramillo response
Q.A. "Why do you feel it necessary to inform the children
of their scores?"
Mrs. Jaramillo response
Q.A. "I really don't think that informing the children of
their scores will motivate -the slower learners to try to
achieve a better score. Research has sown that if the child
is informed he is doing poorly and theteacher reacts to the
child as a 'slow learner' this behavior is reinforced. If the
teacher continuously responds this way and reacts, then the
child will think he is only able to accomplish a miniumum
level of performance and will truly begin to exhibit such
behavior. The prophecy is then fulfilled as the teacher sees
herself as correct in estimating the child's performance,
failing to realize that her own actions were the predominant
factor in determine the child's low achievement. Instead of
informing the children of their scores, it would be better to
generate confidence in them by not revealing scores and
making them believe they have all performed successfully."

5. Discussing and Evaluating

The supervisor must be an objective participant. She should
stop the enactment from time to time to ask:



1. What has happened between Mrs. Jaramillo and the
Quality Assurance Specialist?

2. Why do you think the situation occurred?
3. Has this situation ever occurred in your class?
4. How do you think informing the children of their scores

will effect the children's performance?
5. How do you think not informing them of their scores

will effect their performance?
6. Are there other ways ire which this situation could be

solved?

6. The Reenactment

Further enactments of the same situation may present
different ideas on how the roles can be portrayed and
alternative solutions to the problem may be presented. Ask
the participants to-change roles or have other participants
take on the role of the Quality Assurance Specialist end
Mrs. Jaramillo.

7. Sharing Experiences and Generalizing

The supervisor asks:

1. What has happened so far?
2. How do you feel about not informing children of their

performance?

This will help summarize the role playing session and review
some of the solutions. There should be a review of the
rationale for not giving individual feedback to the class.
This should be emphasized so that the teacher will use the
self - fulfilling prophecy to enhance pupil performance.

SITUATION: Teacher Gives. Feedback on the Children's
Scores.

Responses made by the person role playing the part of the
Quality Assurance Specialist should approximate the fol-
lowing before the role playing is terminated.

(INFORMING A CHILD OF HIS POOR "PERFOR-
MANCE DOES NOT IMPROVE HIS PERFORMANCE.)

Q.A. Research shows thatinforming a slow
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learner of his poor performance does
not make him work harder. On the
contrary, it slows him down and-
makes him apathetic. If the teacher
shows confidence ire the child by
encouraging and praising him, without
giving him his individual score, he
would tend to believe he is doing well,
and will continue to do well.

SITUATION: Teacher Gives Feedback on the Children's
Scores.

Responses made by the participant role playing the part of
the teacher- should approximate the following before the
role playing is terminated.

(TEACHER WILLING TO TRY THE NEW METHOD.)

Mrs. Jaramillo.I had never tried the method of- not
giving individual feedback to a child.
But your arguments are convincing,
and I would like to try your method.

SITUATION: Teadwr Gives Feedback on the Children's
Scores.

If responses by the participant role playing the part of the
teacher persist along these lines the role- playing may be
terminated.

INDIVIDUAL FEEDBACK IS ES_ SENTIAL FOR
IMPROVEMENT IN WORK.)

Mrs. Jaramillo. I still feel that giving individual-feed-
back to a child about his own work- is
essential. A child mist know where he
stands in order to improve. If he
thinks he is doing fine when he is not,
he will- not try to do better. I don't
believe in- the self-fulfilling- prophecy
because -I think it is deception; making
the children have the wrong impres-
sion about themselves.



INSTRUCTION
SITUATION: Teacher Rewards Class Even When They Have
Not Reached Criteria.
Rewardi are utilized to motivate and maintain desirable
-learning behavior. The rationale behind rewarding the children
only when they have reached criteria is to make them work
hard- in order to earn their reward. if the teacher rewards
them, regardless of their level of performance, she is overlook-
ing the motivation- behind the reward system. If the perfor-
mance level is to be raised and maintained- at that level, the
rule of attainment of the criteria should be observed.

ROLE PLAYING

SITUATION: Teacher Rewards Class Although They Have
Not Reached Criteria.

1. Setting a-climate for role playing

Explain the purpose of role playing as being:

To have the participants know the alternative ways of
-behaving and have them discover for themselves the
behavior that is appropriate-for them in a parallel situation.

The supervisor should tell the group that there is no specific
solution to the problem but there. are certain interactions
which :should be approximated. The supervisor should work
for an open-ended.ekploration.

-Role Playing Situation

Problem: Teacher rewards the class although they did not
reach criteria.

Background of Characters

Mrs. Grand 26 year old- Anglo- teacher. Mrs. Grand has
been teaching- in the school for the past 4 years. Her class
consists of twenty-five first grade children of Mexican-
AMerican background.

Situation: Mrs. Grand has completed the presentation of
the Triple R lesson. The class has finished marking their
worksheets,and the teacher begins to check to see if -the
Class has reachai criteria. As she checks thepapers, she sees
that the class has not achieved a high enough score to be
rewarded,

She says, "Class you really did not do very well today.
Since you have been-doing well lately, I will still give you
your reward today. I hope you will try harder tomorrow."

-Problem: Haire one participant portray the role of Mrs.
=Grand and one_ participant play the'role of the Q.A. during
a conference which takes place after -the lesson was
Presented.

2. The Warm-Up

After the supervisor has read the-situation to the group, ask
the_following questions:

1-, What is Mrs. Grand like?
2. What is the problem in this situation?
3. Do you think Mrs. Grand was justified?
-4. HoW do you think this might effect the class?
'5. What will happen now?

Froth the forthcoming responses, select individuals to play
the role of Mrs. Grand and the Q.A.
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3. Preparing the Audience

Prepare the participants to observe purposefully. Have
them:

a. Identify the particular roles and think about how they
would play them.

b. Check the performance in terms of being realistic. Ask
questions about the session from time to time.

c. Observe how different people feel during the enactment
of the situation.

d. Think through the situation that is being enacted and
think about other possible solutions.

4. The Enactment

The leader may stop the enactment when the role players
have clearly demonstrated their ideas of- what will happen.
The role players do not have to carry out the role playing
situation until its completion. There is no real solution to
the problems described, but included are some ideas which
should be brought out by the role players. The following
dialogue includes the rationale of why the class should not
be rewarded when they do not reach criteria. You can stop
the enactment when these points are discussed.

Participants Should Approximate the Following Inter-
actions Present in This Dialotre

QA. "How do you think the lesson went today?"
Mrs. Grand response
Q.A. "Why did you give the class their reward?"
Mrs. Grand response
Q.A. "Do you think this was justified?"
Mrs. Grand response
Q.A. "Attainment of criteria is essential to the RRR
program because it signifies a high performance level of
work. Rewards should only be given if the criteria- is
reached otherwise the children will not be motivated to
achieve a high level of performance or maintain this level of
performance. High achievement is-important and by with-
drawing the reward, other teachers have commented that
the children work harder on the following day. You should
remember to only reward the class when they have reached
criteria otherwise you are misusing the reward system."

5. Discussing and Evaluating

The supervisor must be objective and a non-evaluative
participant. She should stop the enactment from time to
time to ask:

1. How do you think Mrs. Grand feels?
2. Do you think her reasons for giving the reward are

justified?
3. How do you think the withdrawal of rewards will effect

the class?
4. Has this situation ever occurred in your class?
5. Are there other ways to resolve the situation?

6. The Re-enactment

. Further enactments of the same situation may present
different ideas on how the roles can be portrayed and
alternative solutions to the problem. Ask the participants to
switch roles or have other participants take the role of the
Q.A. and Mrs. Grand.



7. Sharing Experiences and Generalizing

The supervisor asks:

1. What has happened so far?
2. What are some of the solutions we've found?

This will help summarize the whole role playing session and
review some of the solutions to the problem. There should
be a review of the rationale of why rewards should not be
given if criteria is not reached and the importance of the
use of rewards. This area should be discussed as it is
important to the understanding of the R RR program.

SITUATION: Teacher Rewards Class Although They Have
Not Reached Criteria.

If responses made by the participant role playing the part
of the teacher persist along these lines, the role p!aying may
be terminated.

(UNFAIR TO WITHHOLD REWARDS FROM THE
BRIGHT CHILDREN IF THE WHOLE CLASS DOES
NOT REACH CRITERIA.)

Mrs. Grand. I think that it is very unfair to
withhold the rewards from the chil-
dren when they have all worked very
hard. If it had not been for a slow
child in class, they would have all
reached the criterion. I reward them
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because they worked very hard to try
to reach the criteria. They would have
been extremely disappointed if I had
not rewarded them.

SITUATION: Teacher Rewards Class Although They Have
Not Reached Criteria.

Responses made by the participant role playing the part of
the Quality Assurance Specialist should approximate the
following before the role playing is terminated.

(ATTAINING A CERTAIN CRITERION EMPHASIZES
THE IMPORTANCE OF HIGH LEVEL OF PERFOR-
MANCE.)

Q.A. The rationale behind the class
attaining a certain criteria is to make
the children reach a high level of
performance, and maintain their
performance at that level. If the
children are rewarded regardless of
their attainment of the criteria, the
teacher is not stressing the importance
of high achievement. Therefore, she is
not teaching the children to value hard
work as a means of achieving their
goal.



INSTRUCTION

SITUATION: Clan Hasn't_ Resdhed Criteria and the-Children

%%lib Have Respanded_Correctly Request a Reward.

The Triple R Pro-gram- was particularly designed to reward
children on a group-basis. The children must understand-that
the clan as a--whore will receive a reward if they reach the
grOup2 criterion. Typically, -competition is not found in the
culturally divergent child and this type of behavior is often

-penalized.

Instances in which- children demand, to be -rewarded are
relatively are. Cultbrally divergent children ustally prefer
cooperative situations because it is rewarded .in their culture.
This is:tottered in RR R by einphasizing,its cooperative group
structure.-Criterion based on a group criterion also wouldtend-
to motivate the class-as a whole and make each child work to

his capaCity:

The Triple R-wat developed -to motivate all the-children and
-keep. the cooperative -notion, of the culturally -divergent.

Children in mind.

ROLE PLAYING

VTUATiON:- -Has Not 'Reached Criteria. The Children
Wh-o--Knoiv They41100Reiched Criteria Want A Reward.

1. =Setting acliniate for role playing

EXPlain the purpose of role playing as being:

To have the participants know the alternative ways of
behairing and have them discover for themselves the
behavior that_it appropriate for themimaparallel situation.

The supervisor should -tell the.group-that there is no-specific

tolutiOn to the,problem,,btitthere-are certain- nteraCtions

which_ should be approximated. The supervisoi,shOuld Work
for an open-ended exploration.

Role Playingt ithation

Problem: The -class -has not reached criteria. The children
who-know they_have- performed well demand a reward._

"Background Of _Characters-

Mrs. Ray 26;year -old: Anglo teacher,=Mrs. Ray has-been
-teaching the first grade for the past two years. The main_
:popirlaticin in her class-are-of MeZiCan Arnerican.deicent: a
lew_students are froth middleinajority- homes.

Situation: Mrs. Ray- haS:jUst completed the Triple R_ lesson-
of the clay.When She:.begins =Walking around the room to
check the class-performance, she sees that the class has not

reached criteriaUporiseeing,thiS,-MrS. sorly-
class; you have not = done -very: well today.__We did not -reach
criteria -today: So thereLwill_ be no rewardt. The _Mouse- wi I I

only go up to nuniberthree."

-Carl, One of theboys-in the class-says, "I got them a_ il right.
I want to get a reward."

Stephanie sayt, "Me too, 'Why don't you give a_reivard -to
the people who get them all right?"

:Problem: Have one .participant portray the role of _Mrs.
Ray and one participant play-the role of Carl.

2. The Warm-Up

After the supervisor has read the s_ ituation to the group, ask

the following questions:

1. What is Mrs. Ray like?
2. Wf.-sai.. is Carl like?
3. What is the problem in this situation?
4. How will this effect the class?
5. What will happen now?

From the forthcoming. responses select individuals to play
the role of Mrs. Ray and Carl. Select people who well- to be
identifying with the situation.
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3. Preparing the Audience

a. Identify the particular roles and consider how they
would play them.

b. Check the performance in terms of realism. Ask ques-

tions about the session from time.to time.
c. Observe how different people feel during the enactment.
d. Think through the situation that is being enacted and

consider other possible solutions.

4. The Enactment

The leader may stop the enactment when the role players
have clearly demonstrated their ideas of what will happen.

The players do not have to carry out_the situation until its
completion. There is no real solution to the problems
described, but included are some ideas which should be
brought out by the role playert. The following dialogue

includes the rationale of why the group should be rewarded

as a whole. You can stop the enactment when these points

are discussed.

Participants Should Approximate the Following Inter-
actions Present in This Dialogue:

Carl: "I got all-the answers right. I want a reward."
Mrs.. Ray: "I'm sorry Carl. You cannot receive a reward-

because the class did nat reach criteria."
Carl: "But, I did. I think I should=get a-reward anyway.".
-Mrs: Ray: "I'm sorry, but no one will receive-a reward

today. The class works as a group during-this part of the
day. The whole class must-perform well and reach criteria
in order to get a reward: If the class reaches criteria,
everyone will get a reward tomorrow. This is a group
project, and the class must perform well together arid
cooperate to get a reward."

5. Discussing and Evaluating

The supervisor should be objective. She should stop the
enactment from time to time to ask:

1. What is happening?

After the role playing session is completed ask:

1. How do you think Carl feels now?
2. Has this situation ever happened in your class?.
3. How do you think this will effect the class performance?
4. How do you think Mrs. Ray handled the situation?
5. Are there other ways to handle the situation?



6. The Re-enactment

Further re-enactments of the same situation may present
different ideas on how the roles can be portrayed and
alternative solutions to the problem will be reviewed. Ask
the participants to switch roles or have othu participants
assume the role of Carl and Mrs. Ray.

7. Sharing Experiences and Generalizing

The supervisor asks:

1. What has happened so far?

This will summarize the entire session and review some of
the solutions. There should be a review of the rationale of
why Carl should not be rewarded and why group rewards
are used. This point is important in helping the teacher
understand the management system of Triple R.

SITUATION: Class Has Not Reached Criteria. Children
Who Know They Have Reached Criteria Want A Reward.

If responses by the participant role playing the part of the
child persist along these lines, the role playing may be
terminated.
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(UNFAIR FOR A CHILD NOT TO RECEIVE RE-
WARD IF HE GOT ALL THE ANSWERS RIGHT.)

Carl. Teacher, I want my reward beciiuse I
got all my answers right. I don't care if
the other kids don't get it, but I want
my reward. Why should I try to get all
the answers right if I am not going to
get my reward? I will not even try
next time, if I can't get what I deserve.

SITUATION: Class Has Not Reached Criteria. Children
Who Know They Have Reached Criteria Want A Reward.

Responses by the participant role playing the part of the
teacher should approximate the following before the role
playing is terminated.

(TEAM WORK IS REQUIRED TO ATTAIN CRI-
TERIA.)

Mrs. Ray. Carl, the reason. I did not give the
reward to the people who got all the
answers right is that we want you all
to work together.. On the playgound
when you play games that have two
teams, don't you help your team
members try to win?



INSTRUCTION

SITUATION: Teacher Uses the Same Rewards do Maintain
Discipline in Her gas.

The objective of-the Fi RR Program's reward system is to orient
culturally divergent children toward achievement. The children
are given rewards if they reach a high level of performance.
Toys are used as a means of positive reinforcement, thus
strengthening desired learning behavior.

If the rewards are used to enforce discipline, their real value
will be offset. The rewards must relate to the pleasant
experience of succestful achievement arid cannotbe withheld
as punishment. Since pimishment tends to acquire generalized
properties, the withdrawal of rewards to maintain discipline
may result in reducing interest in the lessons and resentment
of the teacher.

ROLE - PLAYING

-SITUATION: Teacher Uses the Same Rewards to Maintain
OispFline in Her Class.

1. Setting a diMate for role playing

Explain the purpose of role playing:

To have the participants realize the alternative ways of
behaving and have therh discover the behavior that is
appropriate for thern in a parallel situation.

The superViSor should tell the group that thereis no specific
solution to- the situation, -but there-are certain interactions
Which Shp* be apProilmated. The supervisor shoUldwork
for an open- ended exploration.

Role,Playing Situation

'Problem: Teacher _uses the reward. to maintain discipline.

Elackground of Charatters:
-Mrs. Cooper-- 25-year old Anglo teacher. Mrs. Cooper hat
been teaching the :first grade for the past three years. Her

. class consists of 30 children, mainly of Spanish American
background'.

'Situation: Mrs. Cooper's class did very well on the R

lesson. The class has reached: criteria, but- Mrs. Cooper
makes it a ,practice to-give the children their reward at the
end of the day. On this particular day the class is extremely
noisy and the children are very restleis. As the end of the
day approaches, the children remind her of their rewards.
She says, "Class I'm afraid you cannot get your reward.
You haVe been very bad today. had to scold- yoli many
-times and tell you to sit in your seat and be quiet: You
really don't deserve your rewards SO you Will not get them
today. When you learn to behave yourselves you can get the
reward."

Problem: Have one participant play the role Of Mrs.
Cooper and one participant play the role of- the = Quality
Assurance Specialist during the Conference after the Quality
Assurance-Specialist has observed the lesson.

2. The Warm-Up

After the supervisor has read the situation to the group, she
should ask the following questions:
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1. What do you think Mrs. Cooper is like?
2. What is the problem in this situation?
3. What effect will this have on the class?
4. What will happen-mow?

From the forthcoming responses, select individuals to play
the role of- the Quality Assurance Specialist and Mrs.
Cooper. Select participants who seem to be identifying with
the roles.

3. Preparing the Audience

Prepare the participants to observe purposefully. Have
them:

a. Identify with a particular rcle and consider how they
would play it.

b. Check the performance in ternia of realism. Ask ques-
tions about the session from time to time.

c. Observe how different people feel during the enactment
of the situation.

d. Think- though the situation_ being enacted and consider
other possible solutions.

4. The Enactment

The leader may stop the.enactment whert.the,role players
have- clearly -demonstrated- their ideai of What Will =happen
in this situation. The role players do not have to carry out
the situation until its completion. There is no real sokition-
to the problems, bUt included are some ideas which should
be brought out by the role- players. The following dialogue
includes the -rationale of why these same rewards should
not be Used to maintain discipline. Yciu can stop the
enactment when these points are discusted.

Participants ShoUld ApproxiMate the FolloWing. Inter-
-actions Present intheDialogue

G.A. "How did the-lesson gotolay?"-
Mrs. Cooper response
G.A. "How -was-thelchildren's_performance on the lesson?
Did you come across any-pro_ blears?"
Mrs. Cooper = response
G.A. "Why, didn't the class get its reward ?"
Mrs. Cooper = response
G.A. "DO, .you think -it is a -good-idea- to- use these same
-rewards to maintain-discipline?"
NIrs: Cooper - response
Q.A. -"The reward system is used -in- this program -to
motivate and -maintairvdesired-aCademic performance. The
rewards are introduced to motivate the children tO achieve
a high level -of- performance: When, the criteria is reached,
performance is praised and coupled with aseward to-help.
maintain thiS performance. I don't think the rewards-should
bewithdrawn for b_ ed behavidr because then the-lessons will
become a form of punishment. Remember that these.
rewards symbolize academic =achievement, not desirable
classroom behavior. if. you want, you- can introduce &ciene
other type of reward system to.-reinforce desirable class-
room behavior. Therewards in this - program should only-be.
used-.to reinforce performance on these_lessons."

5. Discussing and Evaluating

The supervisor must be objective. She should stop the
enactment from time to time to ask:



1. What is happening?
2. Why do you think the situation occurred?
3. How will this effect the class?
4. Did this situation ever occur in your class?
5. Are there other ways this situation could end?

6. The Re-enactment

Further enactments of the same situation may present
different ideas on how the roles can be portrayed and
alternative solutions to the problem. Ask the participants to
change roles or have other participants take on the role of
the Quality Assurance Specialist and Mrs. Cooper.

7. Sharing Experiences and Generalizing

The supervisor asks:

1. What has happened far?

This will summarize the session and review some of the
solutions. There should be a review of the rationale for
using *these rewards only to reinforce high level perfor-
mance achieved on the RRR lesson. This should be
emphasized in order for the reward system to be effective.

SITUATION: Teacher Uses the Same Rewards to Maintain
Discipline in Her Class.

If responses by the participant role playing the part of the
teacher persist along these lines, the role playing may be
terminated.

(REWARDS. SHOULD BE MULTIPURPOSE. THEY
SHOULD HELP IMPROVE ALL BEHAVIORS IN THE
CLASSROOM.)

Mrs. Cooper. Rewarding children for a specific
behavior only creates problems in
other areas. Children tend to mis-
behave after they have received the
rewards because they know that they
do get rewarded regardless of their all
round behavior in the classroom. I try
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and withhold their rewards if they
have been misbehaving. I do not see
any reason for rewarding them if they
have not been good in class for the
whole day.

SITUATION: Teacher Uses the Same Rewards to Maintain
Discipline in Her Class.

Responses by the participant role flaying the part of the
teacher should approximate the following before the role
playing is terminated.

0 (TEACHER SHOULD USE DIFFERENT REWARDS
FOR MAINTAINING DISCIPLINE IN CLASS.)

Mrs. Cooper. If, as you say, the purpose of- the
rewards in the RRR program is only to
reinforce the children's high perfor-
mance on the RRR test, then I think
that I should use different rewards to
maintain discipline in my class.

SITUATION: Teacher Uses the Same Rewards to Maintain
Discipline in Her Class.

Responses by the participants role playing the part of the
Quality Assurance Specialist should approximate the fol-
lowing before the role playing is terminated.

ID (THE OBJECTIVE OF THE REWARDS IS TO ORIENT
CHILDREN TOWARD ACHIEVEMENT: NOT TO
ENFORCE DISCIPLINE.)

Q.A. The objective of the RRR reward
system is to orient the children toward
achievement. Toys tend to strengthen
the desired learning behavior. If the
rewards are used to enforce discipline,
their real value will be offset. They
must not be withheld as punishment
for the withdrawal may result in, re-
ducing interest in the lessons, and
resentment toward the teacher.



INSTRUCTIONS

SITUATION: Teacher Delays Giving Reward Until the End of
the Day.

One objective of Triple R is to make praise a form of
reinforcement for culturally divergent children. Since many of
these children are not praised for academic achievement
outside school, it is meaningless in the school. To become
meaningful, praise must be paired with tangible rewards. When
the rewards are distributed, it is important to praise the
children as well, thus linking social with a tangible reward.

The longer the teacher delays the distribution of the reward,
the less effective her praise will be. Postponed gratification will
tend to lower the children's motivation for they would not be
able to associate the reward with high performance. The delay
between the reward and the performance may make them lose
the connection between the two things.

ROLE PLAYING_

SITUATION: Teacher Delayt-Giving ReWard Untirthe_End of
-the-Day._

1.. Setting a_elinvite for role playing

Explain-the purpose of-role playing as-being:

To have the participants, know the alternatiVe ways of
behaving and have them discover fot Themselves the-

__behavior -that:is-appropriate for them in a-parallel situation.

TheSupervisorshoUid tell thegrouP That there-is no specific
sOlution to the problein but there-are-certain interactions
Which Should be approidmated. The supervisor should work
for-an open-ended'exploration.

Role Playing Situation

'Problem: The children in the. clats are helping a- Slower
learner. 'The_ teacher geits upset beCarte-she _thinks the class
is cheating.

Background Of-Characters

:Mrs. Hall 32 year old -Atiglii-tercher. -Mrs. Hall has been
teaching the first grade in this school with Mexican
Ainerican :children- for the past? years. This is her first-year
teaching the Triple R Program.

Situation: mit -Hair usually presents the lesson in the early
morning. She'hat just completed the_ Triple R,lesSon and:is
nowiwalking aroundthe room checkingthe papers.the Seel;
that the clats has-reached:criteria and The says, "Class, you
have done very well. The_mouse will go all the way up-to
five today because everyone got all the answers correct.
You will -all -be -able to -- receive your rewards before you go
home today."

Problent: Have One participant portray the role of Mrs.
Hall and, one participant play the role of the Q.A.* during a
Conference to take -place after this situation hasoccurred.

2. The WarmUp

After the supervisor has read the situation to the group, ask
the following questions:

*Quality Assurance Specialist
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1. What is Mrs. Hall like?
2. What is the problem in this situation?
3. How do you think this will affect the class?
4. How do you think this will affect the program?
5. What should happen now?

From the forthcoming responses select individuals to play
the role of Mrs. Hall and the Q.A. Try to select people who
seem to identify with -the roles in the situation.

3. Preparing the Audience

Prepare The participants to observe purposefully. Have
them:

a. Identify the particular roles and think about how they
would_ play them.

b. Check the performance in terms of being realistic. Ask
questions about the session from time to time.

c. Observe how different people ;eel during the enactment
of the situation.

d. Think Through The situation that is being enacted and
think about other possible solutions.

:. The Enactment

The leader may stop the enactment when the role players
have clearly identified and-demonstrated their ide0 of what
will happen. The role players do not have to carry out the
enactment until' its completion, There is no specific correct
answer to the problem detcribed, bUt included are -Sortie
ideas which should be brought out by the participants. The
following dialogue includes the rationale- of why the
rewards: should be distributed right after the reacher has
confirmed-the class Performance.

Participants Should Approximate the Folloviing Inter-
actions Present in This Dialogire:

O.A. "How did your presentation go today?"
Mrs. Hall-7- response
O.A. "Do you think the class understands the concept ?"
Mrs. Hall ; response
OA: "Why?"
Mrs. Hall response
Q.A. "I- think it would be better if yOu gave the rewards
out immediately after the- lesson. These children are not
used to deferred gratification and they should be reinforced
immediately after confirmation of the lesson. Besides this,
in order to pair social praise with tangible rewards it would
be more helpful:to reward ti:Nn right after you have praiSed
them for their perfOrmance. In this way social- Oraiterwill,
become more meaningful to them as it is seen as being
linked to their reward. If you want to save the rewards until
the end ofthe day, I would adviSe,you to present-the lesson
at the end of the day so they can receive the rewards at that
time also."

5. Discussing and Evaluating

The supervisor should be an objective and non-evaluative*
participant. The enactment should be stopped from time to
time to ask the group:

1. Do you think the .Q.A. handled the situation correctly?
2. When do yOu find is the best time to present the lesson?
3. Do yoU think the withholding of the rewards effects the_

,class performanCe?



4. Do you think it effects the use of social praise as a
means of reinforcement?

5. What other ways could this situation be resolved?

6. The Re-enactment

Further enactment of the same problem situation may
present different ideas on how the roles can be portrayed
and bring about further solutions to the problem. You can
ask the participants to switch roles or have other partici-
pants take the role of the Q.A. and Mrs. Hall.

7. Sharing Experiences and Generalizing

The supervisor- asks:

1. What has happened so far?
2. Have appropriate solutions been reached?

These questions will help summarize and review the role
playing session and the solutions to the problem. There
should be a-review of the rationale for rewarding the class
directly after the class performance is:confirmed. This will
help the teacher understaLi how to make social praise more
meaningful to the children.

SITUATION: Teacher Delays Giving Reward Until the End
of the Day.

Responses by the participant = role playing the part of the
Q.A. * should *proximate the following before the role
playing is terminated.

*Quality Assurance Specialist
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(CHILDREN SHOULD BE REWARDED IMMEDI-
ATELY AFTER THE LESSON SO THEY KNOW THEY
ARE BEING REWARDED FOR THEIR HIGH- PER-
FORMANCE.)

Q.A. It is more advisable to reward The
children immediately after the lesSon
so that they get the connection be-
tween their high performance and the
reward. They have to understand that
it is because of their good work that
they are being rewarded.

SITUATION: Teacher Delays Giving Reward Until the End
of the Day..

If response y the participant mle playing the part of the
teacher persist along these lines, the role playing may be
terminated.

1:1 (REWARDING AT THE END OF THE DAY IS LESS
NOISY AND ALSO HELPS CHILDREN LEARN TO
DEFER GRATIFICATION.)

Mrs. Hall. By giving them the reward at the end
of the day_, I am trying to avoid-all-the
noise and exckment that usually exists
when They are rewarded. it is so much
easier to reward-Them just before They
go horne. Also, I think that it is a very
good way of teaching them to defer
their gratification, since that is one :of
the Objectives of the program. I feel
that The objective can be achieved
much faster this way.



INSTRUCTION

SITUATION: Teacher Reports Individual-Scores to Pupils.

The RRR prograin is a group based activity designed to give al
children successful experiences. In all phases, the whole class
must reach criterion in order to be rewarded. This is done
priinarily because the-culturally divergent.child dislikes corn,
peting with ,his- pem.s and he- ,is -0tValtittlit' for "axivetitive
behavior. If an Indian child is Singled out and praised on -an
individual basis, he feels mbarrassed and humiliated. Cui-
turally divergent children tend to work cooperatively, thus
they help each othel, choose the correct answer so that the
clast can, reach criterion. This-increases the togethernns of the
class. When the Oats aveiage is high, the individUal is rewarded.
Because the children do not kno* their individtial scores, the

Prophecy* c_onies into play. By this we mean
that =because the child views himself with a successftil
Self=image, he will feel a senseof achievement and-Work,hardel-
ito continue his.success. This elsolwcirks in the teacher's carp as

;feel More-sUccessful:as a teacher, and this will affect
her -ettitudeteward the children. This attitude will effect the-
internalization of intrinsic rewards 'because- the children will
feel a sense of- satisfaction: for a task Well:done andLthey will
work harder to please:theMselves and the tea her. Therefore,
because the culturally divergent child:does not enjoy competi-
tion, and in order to raise the. child's self-itnage, the individual
scores should, nOtbe known- to-the-child.

*Self-fulfilling -prophecy is repeatedly given as an argument in
most of the instructions.

ROLE-PLAYING

SITUATION:, TeacherRepertS'IndividUll Scores to Pupils:

t--gettiag 4 climate foe*ole playing
'Explainthe our-peteof -role playing as being:

To have the participants :know the alternative_ ways of
:behaving and havethem- discover for themselves the
behavior-that is_appropriate for them, la parallel si tuation.

The superVisorthould -thew-pup-that- there is no- specific
;Solution, to the preblem- but there are certain interactions
--whidh-ShOUld:beaPproXimated. The supervisor should-wdek
-fOr-an,open-ende0;wiritoraltion;

Role:keying Sithation

PrObkin:-_The teacher reports IndividualScores to -the-

-BaCkgreund of Characters
-Mrs 'CO-0E1V' 30,:yeait:Old Angle:teacheri:Mrs.:Chaney has
"_been- teaching : at_the Cecha*sdhoolifor the past ten yeart.,
She-_is.a first _ grade teacher and class consists of:Pueblo
children.

Situation: -Mrs, Chaneyhas--finished presenting the Triple R
lessont- for the day. The dlatt has finished working their
-wcirksheets -end-the teacher has begun-walking around the
room; to, correct -the- papers.- M Chaney stops-at each desk
,and:puts=the*imberCorreCt-on-top_of each paper. She-sees
that the class, has: eached criteria and says, "Clast, you have-
done,very well today:You have reached criteria so you will

receive your tokens. We have 10 people who got all of them
right today."

Problem: Have one participant portray the role of Mrs.
Chaney and one participant take the role of the CA.*
during a conferee which takes place after the lesson was
presented.

2. The Warm-Up

After the supervisor has read the situation to thegroup, she
asks the following questions:

1. What is Mrs. Chmey like?
2. What is the problem in this situation?
3. How do you think it might affect the class?
4. What will happen now?

From the forthcoming responses select individuals to-play-
the role =of the Q.A. and Mrs. Chaney. Select people svho
seem to identify with each of these roles.

3. Preparing the Audience

Prepaie the participants to observe purposefully. Have
them:

a Identify the particular roles and think aboUt how-they
Would,play them.

b. Check the performance terms of ibeind realistiC.Ask
questions about the session from timeto time.

c. Observe-how different -peeple -feel, during -the enactthent
of the situation.

d. Think throUgh the situation that is= being - enacted_ and-
think about other posSible sokitions.

4. The Enactinent

The -leader may stop the. enactment- When The role- players-
have clearly _presented- their -ideas of what-wil happen-. The-
role players clb. not have to -Carry out the-rele:_playing-
-situatien until its coMpletien.:There-is no real solutien to-
the problem described, 'but included_ are Sortie- ideas-Which-
should be- brought out by t. s role players. thelollowing-
dialogue includes- the rationale of Why-the-teacher should
not report individUal scores-to the pupil. -YOu-can stop the
enactment when these peintsare disdussect.

Participants Should Approximate --the, kolloWing: inter'-
actions-Present-in This-DialOgUe:

-CLA. "How -do -you feel-yeUdid on-the-lessen-today?"
Mrs:- Cheney response
Q.A. "-Hew did-the class do?"
-Mrs: Chaney- response
Q.A. "De you lisUally- -Mark_ the pap_ ert sin- front of, the
childrerf7",
Mit.Chaney response
Q.A. "Why?-"
Mri.Zheney- ----response
Q.A. "I. -think it would- be -better- if- the children did -net
-know their -scores since thit is -a- ,group project__ Bedause
these,-children work irL a cooperative effort to meet-group
-criteria individual= feedback is not necessary. -When-they-do
not know- their individual scores the,Self-Fulfilling Pro-

*Quality Assurance Specialist



phccy comes into play. By this we mean that because the
Child feels he is successful. he will try harder.- to continue
this performance. This will promote the child's self image
of succaz so he will gain = more confidence. When the child
has a high self image he will work harder to keep up this

image."

5._ Discussing and Evaluating

The supervisor must be objective and a non-evaluative
participant. She .should stop the enactment from time to
time to ask:

1.--What is happening?

After the role playing session-is completed, ask:

1_. How-do you think Mrs. Chaney-feels?
2. What do you _think about-giving individual feedback to

the children?
1. Has this situation everoccurred in yourclass?

-How= do the children -feel about individual feedback?
5._ Are there other ways this situation could end?

.

The Re-Enactment

Further enactment of the same situation may present
different ideas on how the roles can be portrayed and
alternative solutions to the problem. Ask the participants to
_sivitch -roles or have other Participants play the= role of= the
ti.A. and Mt. Chaney.

-7 - ,Sharing Experiences-and:Generalizing

The Su- PervisOraskt:

What has hapPened:SO-far%

This-viill-help summarize the role playing session and review
some of the sOlutions tsthe--problemt: There should be_a
review of the rationale--Of -Why the children- Should not
receive; inanridual feedback. This point should- be under-
Stood; and cat' realize hoW-the'Self-Fulfilling Prophecy

play.

-SITUATION:, Teacher- Reports individUal'Sporei to -Pupils.

eSponserrOde: by -the , participant, role;. playing the, pertof
the Quality--. Assurance- Specialist should= apprOximate the

lowing before _the.roleiPlayin9 is terminated:

0:(REPORTING INDIVIDUAL, SCORES WOULD-
PRODOCE,COMPETITIVENESS3

1. Q-A- In Order to_ prOvide -a cooperative
:atmosphere _in the tlaSsroom; it is
better not to let-the-children: know of
their -individual= ;stores. -Reporting Of-
indiyidUalscores :might produe corn-
petitiveneis- or rivalry- -in _the. children,
then -the -children Would not work
"together to -reach-lhe criteria. The fact
that it is a group:-effort should be
stressed to the-children.

34

0 (REPORTING INDIVIDUAL SCORES FRUSTRATES
THE SLOW LEARNER.)

2. Q.A. If individual scores are reported to the
children who did well, then the slow
learners may feel more incompetent
and threatened.

0 -(1F INDIVIDUAL SCORES ARE NOT REPORTED,
THE SELF - FULFILLING PROPHECY BEGINS TO
WORK.)

3. Q.A. If the children do not know their
individual scores and receive rewards
as a result of the class reaching the
criteria, the self-fulfilling prophecy
comes into effect. Children come- to
believe that they have been doing well
and this gives them more confidence,
thus making them work harder to
improve their performance.

SITUATION: Teacher Reports Individual Scores to Pupils.

If responses made by the participant role playing the= part
of the teacher penist along these lines, the role playing may
be terminated.

El (INDIVIDUAL FEEDBACK IS GOOD.)

1. Mrs. Chaney. It is a known fact that individual
feedback and praise is good for a child.
It motivates him to do better all the
time- so that he can receive praise and
recognition from his teacher again. -I
do not see anything wrong in letting
the children know the scores th4 have
achieved_Orl the test.

0 (REPORTING INDIVIDUAL SCORES TO PUPILS IS
GOOD FOR THE SELF - IMAGE -OF THE CHILD.)

2. Mrs. Chaney_. I- think that reporting individual scores
to a pupil is good for his self-image.lt
makes him feel important and success-
fu 1.

SITUATION: Teacher Reports Individtial SCores to Pupils.

Responses made by the,partitipant no platiing the part Of
the teacher should approximate the following before the
role playing is terminated.

0-(THE TEACHER IS WILLING TO TRY THE SUG-
GESTED- TECHNIQUE.)

Mrs: ChaneY. It is hard to believe -that if the Children
are not told the_ ir -stores, they would
perform better: However, there is no
harm in trying this technique to-see
how it works.



INTRODUCTION TO TRIPLE R CONTENT AREAS

The Reinforced Readiness Requisites curriculum was devel-
oped because a great deal of help is needed in the challenging
and complex area of preparing a culturally divergent child to
reed. The areas covered in the lessons were found to be
preialent in standardized entry skills and readiness instruments
for first grade children. The materials were designed with the
ethnic minority child in mind. The lessons have been studied
and revised after a thorough review of existing literature and
teacher feedback.

The following lecture discusses the cohtent covered, and the
rationale for its inclusion.

Instructions to Supervisor

1. Begin Content Slide Tape presentation.
2. In the event of media malfunction in the audio

and video portions, the following is a copy of the
script which can be read by any faculty member.
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CONTENT AREAS IN THE RRR LESSONS

introduction

The content of the Reinforced Readiness Requisites Program
is an important part of the program. The materials are
continually being studied and .evised according to our data
and the teachers' comments. During the past year many
relevant questions have been asked concerning the content. A
discussion should be conducted concerning the content. The
following pages contain the questions asked most often about
the content areas and the answers which the discussion leader
should attempt to elicit from participants.

1. :Does the lesson content correspond to the school
curriculum?

Comments received from the teachers indicate that the
content- of the RRR :lessons correlate with many subject
areas-in the-first grade curriculum. For example, lessons
dealing with beginning sounds and letter forms tie in
with writing and: language areas. The lessons on numeri-
cal concepts go- hand-in-hand with their lessons on math
and language concepts. RRR concepts- dealing- with
transportation and cornmun;cation lay a basis for con-
cepts. learned in science. Some teachers have even
correlated all their daily activities around the RRR
content, thus integrating them with areas of the
curriculum. These lesSons can be Used as a basis for
introducing, new concepts or to build upon concepts
already introduced.

-2. How can yoube sure that the short time taken to
-pretent a conceptit enough?

From -the -data we have collected; we can assume that
=mostof -th-e material. presented is-being assimilated. -Each
concept IS socifitally presented in -a short period -of
time to allOW_ fOr the-_ShOrt Attention, span of the first
grader. TheSe-coricepts are Presented after the child is
metivaIed by the -idea Of- -receiving A reward. His
-attention is kept at -its optiMal level- due to high
Motivation and the short period-Of the presentation. The
high scores_ on the content and retention tests further
-verify --the-idet that the Concepts presented are assimi,
'fated. These- tests review &incepts previously learned.
'Since- -no= rewards are- given for these testS, the high
performance cannot -be- attributed to -the rewards.
:However, if the concepts taught in some lessOns heed
More time and -elaboration, "Suggested Preliminary
Activities"- for -the teacher are available; These suggested
activities involve-.the use of-very simple materials and-are
not time consuming. With the help of these simple
activities- the teacher can introduce the concepts making
it-easier for the children:to comprehend.

How do you -measure-improvement of children's listen-
ing comprehension?

The lessons- dealing with listening comprehension consist
of stories unfamiliar to, the child. This year cultural
-heritage -lessons -have- alto been included utilizing items
found within -*me child's cultural background. Since
there is no previous knOwledge of the content, the -high
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scores on these tests seem to indicate high retention and
the ability to comprehend oral presentations. Since these
stories are presented within a short period of time, their
motivation and interest are high during the presentation.
The stories seem to hold the interest of the children and
they are able to remember most of the details of the
story, even months after it is presented.

It has been found that the scores during the earlier
listening comprehension lessons were rather low. The
reason for this is not the lack of attention or retention,
but the unfamiliarity with the words "yes" and "no" to
be marked on the answer sheet. We would advise the
teacher to review the pre-lessons dealing with these
words before a listening comprehension lesson is pre-
sented. We have noted that in later lessons when the
children are more familiar with the format of "yes" and
"no" their scores improve considerably, thus tending to
show an improvement in listening comprehension.

4. Is the content too difficult for first graders/
kindergartens?

The content of the RRR lessons has not been found to
be too difficult for first graders. The RRR Program was
particularly designed for the first grader to prepare them
with the skills essential to reading. The lessons were
tailored to the attention span- of the six year-old child
who is rather labile. The fact- that the children are able
to meet the criteria for each lesson demonstrates their
ability to assimilate the content. The children's scores on
the content test given at the end of the- program
indicates that not only has the material been assimilated
but it has also been retained.

Although the content was particularly selected for first
graders, during the past year we have introduced the
program into kindergartens. The content has remained
the same, but we have lowered the criteria. The scores
indicate that these younger children can assimilate the
material and experience successful achievement. This
year lessons have been revised and new content has been
introduced especially for the kindergarten classes.

5. Are there any specific lessons teaching left and right?

The content of the RRR program this year includes
specific lessons teaching discrimination between left and
right. These lessons deal with a sequence of events
identifying direction and completing a path, ail which
have the children progress from left to right to orient
them to this skill.

6. What are the content areas covered; why were they
chosen?

The content items chosen for the RRR program were
specifically selected from areas in which deficiencies
related to reading entry skills are prevalent. These
materials were particularly designed to eliminate cultural
bias by presenting material familiar to the culturally
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divergent child. The following content areas are included
in the program; associative vocabulary, including spatial
relations, numerical concepts, word meaning, aural
discrimination, listening comprehension, visual discrimi-
nation, and left to right progression.

Each of these content areas were selected in order to
introduce a specific skill necessary for _reading. Caldwell
has found that the area of associative vocabulary is- of
particular importance for the culturally divergent child,
thus it is more heavily represented in the lessons. The
area of visual discrimination includes Matching and
visual- memory of letter forms and words. Particularly
emphasized- are reverse letter forrnS in order to avoid
reverse reading in the children. The lessons on Aural
Discritnination teach initiai and final consonant sounds,
rhyming words, structured endings and diagraphs. Discri-
mination between-soundsTis made easy by the introduc-
tion of- small stories that use one particular sound
repeatedly. Stories about imaginary characters and cul-
tural heritage stories are included in Listening Compre-
hension. These stories are novel-and-hold the children's
interest, thus improving. their listening comprehension.
Left to right progression, which is considered- as un-
important prerequisite for reading is also covered
thoroughly in the RRR lessons. Different kinds of
exercisesare included that teach left to right orientation.

7. Why-are certain letters taught?

-Certain letter forms- have been included in the content of
the RRR lessons for the area of visual discrimination.
These lessons (e.g., the matching of either-letter forms_or
words) have been = included to help the children- discrimi-
nate details in -a- series of letters and words. Letters were
chosen on- the basis of their potential for confusion.
Letters which idok similar often cause "reversing read-
ers" because the children have difficulty in, discriminat-
ing between them. Letters such as "b =and d"; "p and g";
and "m and n" Were chosen because they have" been
found to eau-se difficulty during _reading. Unless the
children can distinguish between these letters, they
cannot _associate them with their respective sound.
Mastery of -letter discriminations is essential for be-
ginning-readers.

-Why are there so many-lessons on auditory discrimina-
tion?

It has!been found that auditory discrimination is one-of
the most important skills flit- good -reading habits.
Associating correct sounds with symbols and blending
them into words_ is _a difficult task, especially for the
culturally -divergent child. Many lessons have been
included in this area in order to help the child with-
discriminatiOns betWeen sounds. Many consonant
sounds, bothliat the initial and the final positibfis provide
difficulty forthe_child,_se there are many lessons dealing
with -these- discriminations. These lessons-ask the child -to-
discriminate -the sound- -and mark the correct picture
whose name begins with that particular sound.
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9. Is there any audio-visual integration in the lessons?

Audio and visual skills are both important to reading
readiness. Both skills have been integrated in the RRR
program in order to have the children visualize and hear
the concepts presented. The concepts are presented
visually through the use of stimulus cards, which give a
pictorial representation of the concept. In the auditory
area, a short oral description is presented along with
each stimulus card and an example follows with the use
of the example card. Thus, for each lesson the concept is
presented visually and orally in order to develop both
skills which are necessary for reading.

10. Can lessons be repeated; lessons that build on other and
pre-lessons, e.g., Yes and No.

Many teachers ask if they can repeat lessons when the
children do not reach criteria. Lessons definitely can be
repeated if the teacher eels that the children do not
underttand the concept. Lessons that have concepts
which build on later learning may be particularly
important and should be repeated. Instead df repeating a
lesson the teacher may wish to devise her own activity
which will- build on the concept and further simplify- it
for her class. It has been found that the Pre-Lessons rnay
be a necessity to repeat. Such_is the case in kindergartens
with the lessons on "Yes" and "No," which may in turn:
cause difficulty during the lessons on listening compre-
hension. At first the scores have been found to be rather
iow due to the fact that the children could not
adequately distinguish between these two words. It was
found that after the- Pre-Lessons were repeated; the
children's-scores rose considerably. _We suggest that these
Pre--Lessons be repeated before some of the early_
listening comprehension lessons in order to familiarize
the students with these words and enable him t_ o make
the appropriate discrimination.

11. Can these lessons be taught in Headstart classes?

This- year we haVe introduced the MIR= program -to
kindergarten classes. The children seem -to- have been-
very successful. In order for these children to achieve
success, the _criteria had-to be--lowered, -F ir-st,- a rt average
of the performance is taken- for the week-. After this
average- is- computed;-it-is-multiplied-by two and orie,half,
-percent. This figure- is then Subtracted from- the average
performance for the week in '-order to give us the new-
criteria for the following week.

The Headstart=elasses,also can assimilate this _material if
the criteria is also lowered. The motivation of the
rewards is sufficient to bring- the children up to a -high
!evel of- performance. The reason, the criteria is lowered'
for these younger children is to increase their oppor-
tunqies for academic success.

12. Do children need to be prepared for a certain concept
before it is presented?

Al! the lessons in the RRR program were designed to



introduce skills to facilitate reading ability. If the
teacher feels the concept is of particular importance, she
can expand on it through the use of the "Suggested
Preliminary Activity." These activities were added in
case the teacher feels that the class may have difficulty
understanding the concept. These activities provide the
procedure and materials necessary in further illustrating
the concept.

13. Do the lessons get more difficult during the year?

As the program continues, the lessons get progressively

more difficult. The program was designed so that there is
a hierarchy in the content, with easier content coming in
the earlier lessons. This was done specifically so that the
children get a chance to experience success, thus
building up their confidence for further success. As the
children acquire more skills, they can assimilate more
difficult concepts. As the lessons get more difficult, the
criteria is also raised so that the children are continually
striving for a higher goal. By the end of the year the
children are learning more difficult concepts and are
motivated by their achievement.

INTRODUCTION TO THE OVERVIEW

The following presentation was designed to help the teachers
get an over-all picture of the whole program. It deals with the
application of the three phases in detail with some mention of
the rationale behind the management system.

This presentation may be followed by a discussion on
procedure.
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GENERAL QUESTIONS REGARDING -REINFORCEMENT
AND THE MANAGEMENT SYSTEM

The following material contains questions most often asked
about the use of the management system. A discussion should
be built around the questions, following -d*: RRR slide tape
presentation. The discussion leader should introduce each
question and let the dialogue run until some approximation of
the correct response is emitted.

1. 'Carr a reinforcement program be used in other areas?

Reinforcement fin the -form of tangible rewards) has
been found effectivp in motivating and maintaining
desired behavior. Prior to the development of the
Reinforced Readiness Requisites program, related stu-
dies were conducted in mathematics and attending
behavior. in the math projectthe children began to work
harder and- enjoy working- for their rewards. They
-manifetted a cooperative Spirit-and those in-the middle
group worked` harder at -attaining the goal:The teachers
felt the-rewards were-effective. Thus, it can-be seen that
reinforcement can be effective in motivatingand- main-
taining performance in other areas of the curriculum.

2. Can- the teacher use_the same rewards given,for the RRR
-lessons-as -a means-Of maintaining discipline:and atten-
tion?'

The objective of the reward procedure is to orient
culturally divergent children toward- successful achieve-
ment. -Rewards are -to be used to motivate and reinforce
desired _behaviors. If they are used to enforce discipline,
their true purpose can be negated.. The rewards` are
supposed to be related to tie pleasant experience of
success and not to be withheld as a form of punishment.
By WithdraWing rewards for bad behavior, the child
could- see the program as a threat and as punishment.
The teacher should use another type. Of procedure to
maintain discipline and-attention in her claisroorn..

No_ she-children know their: individual scores?

The it 11R --program' is i'groUp activity. in all phases, the
whole Clasi'Mutt reach criterion in--order to be-rewarded.
This is der* primarily because -most culturally divergent
-shildren id islikez-coMpeting_Withltreir peers and are often
ostracized" for-competitive behavior_ Culturally_ divergent
=children tend -_to;.Viork -cooperatively: -Many tines 'they-
help:ear.:.h:-Othet chOpse ttief.correct answer-to-,-the clasS
can?reatt-zrite? ion: :Instead :of informing-the-children, of
their scores, it is -better to- reward all of them and
Withhold' the iffcirination. in- this way all willfeel
diffident and -work 'harder- to ;Maintain-a:high 'level of
performance.

4. Should the teacher present the lessons at a- regularly
scheduled time?

The lessons can be_presented at any time during the day
at the discretion of the teacher. Since the children are

, highly motivated by the rewards and the lessons are of a-
short duration, there should not be a problem in
scheduling the lessons. The teacher may find that a
certain time is more convenient. However, the rewards
should be -given immediately after the completion of the
lesson. It is important to help lirik praise with the reward

in an effort to make praise meaningful. It is also
important to associate rewards with high performartm;
this can be done oniy if the children are- reinforcec
immediately. Regardless of the concept taught, the
teacher should consider the possibility of being able to
reward the children immediately.

5. Aren't you punishing the children by not giving them a
reward if they do not reach criteria?

Attainment of criteria- is essential to the RRR program
because it signifies a high performance level of Work.
One objective is to motivate the children to work at
their optimal level. .:ailure to meet criteria is typically
followed by a high_!_. 1 of performance on a subsequent
lesson. Verbal degradalon should never be used if a class
does not perform adeauately. If the class fails to reach

criteria_ for at least two says during the week, thecriteria
may be too high. In this case, the criteria should be
lowered according to the procedure described in the

teacher's manual.

6. What happens in the second grade?

Although the program does not carry through to the
second grade, it is designed to have the children
incorporate intrinsic motivation into their reward system
by the end of the second phase. By the end of first
grade, extrinsic rewards are no longer needed because
the intrinsic reward of self-satisfaction and praise have
become a part of the child's reinforcement system. Thus,
by the second grade the child has moved from external
to internal rewards and is ready to perform at a high
level without reliance upon extrinsic sources of motiva-
tion.

7 Do-the slow learners get teased-by the rest of the_class?

Helping another child during a test is a common
-occurence among culturally divergent children in the
RRR prograM. Cooperation is a -reflection, of their life
style. Consequently, what the teacher assumes:_ inch_

shOuldn't be treated very. harshly when _they first-

enter school. This behavior will stop = once -01e-OPWOr
child achieves as well, as.-the rest of the Class._ the-
individual, child should- not singled out in front of the
class and scolded. It would, be-:adVisable _to speak to the
whole c_ lass about cheating- to- explain why it is not
helpful in learning- the- material, -rather than,ostracizing

-one child.

8. Whatif the.thildi'en admonish a.slow learner?

Observations ofcultdrally divergent Classrooms using-ihe
RRR program show that slower learners, instead of
being admonished, are helped by the brighter children.
The reason- is that, since rewards are given for group
achievement, the children tend to help the slower ones
so group criterion is achieved. Teasing or admonishing a
slow learner is more apt to occur among middle majority
children who have been highly reinforced for their
competitive endeavors. If children do admonish the slow
child for poor performance on the diagnostic test, the
teacher should collect each paper rather than allowing
the children to retain them.



INTRODUCTION AND RATIONALE
FOR PAIRED PRACTICE

Field observations appear to indicate that presentations of
cognitive RRR skills (e.g., appropriate procedural sequencing)
have left a deficit in the teachers' understanding of the
phenomena being discussed. The assumption that fragmentary
lectures and discussions of critical RRR behaviors would
somehow transfer to the classroom was not substantiated by
our observations. Apparently, some of the essential skills
which the teacher must acquire to make the program
Maximally efficient and effective have not been assimiliated. It
is essential for the teacher to carry out the program's
instructional design in order to secure optimal pupil success.

Paired' practice is an instructional technique which is fre-
quently utilized to build in desirable behavior through active
teacher participation, thereby maximizing appropriate transfer
from the learning environment to the classroom. Generally,
paired practice techniques place greater emphasis upon the
modification of overt behaviors, e.g., error in procedural
sequence, optimal time for reinforcement, etc., than upon
changing attitudes or beliefs.

Objectives:

Given a paired practice session on procedural steps, tit
participant will perform each procedural step in sequence
while teaching a lesson.

Given a paired practice session on procedural steps, partici-
pants who are not teaching the lesson will demonstrate
recognition of each procedural step by placing a checkmark on
the observation sheet adjacent to each step as it is completed.

Given a paired practice session on verbal reinforcement, the
participant will demonstrate verbal reinforcement 01 in three
of the nine procedural categories (establishing criteria, confir-
mation of criteria and rewards).

Given a paired practice session on nonverbal reinforcement,
the participant will demonstrate one example of non-verbal
reinforcement during three of the procedural categories.

The greatest utility of paired practice would occur in the
following arms:

a. installation of appropriate procedure during daily
lessons, and;

b. optimal times for verbal and non-verbal praise.

PAIRED PRACTICE FOR RRR

Nair' We -are gOing to Split into pairsito practide teaching some
Triple R lesSoris. This method is called paired-practice. Each
person will' choose a partner. One will play the role of the
teacher, the Other will be -the- children in the class. A third
;Person will check the "teacher's" perforniante on the rein-
4Orced readinetS ObServition schedule Whith is
--attached, andekplain'the-follOWing-lesson procedUre.
yc;

The reason for paired practice is to give everyone-who plays
the role of -the" teacher an -opportunity to practice_thelessons'
procedural steps. These-steps are-the same for each of the 145
Triple R ieSsons. The teacher also will' be marked on The verbal
and, non-verbal, reinforcement she uses during =each step.
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Reinforcement is to be practiced so that its use will become
meaningful to the culturally divergent child. A third partici-
pant will check each time that reinforcement is used.

Each participant should review the procedural steps and the
lesson content to be taught before paired practice begins.
When the first session is finished, roles should be Switched so
everyone has an opportunity to play the teacher's role. This
will give each partner the opportunity to-practice a lesson.

Before we begin paired practice, a ,film will be presented to
show a model of each of the procedural steps and how a
teacher uses reinforcement.



_ INSTRUCTIONS FOR RRR PAIRED PRACTICE

To the "Teacher"

1. Read through the procedural steps- for the RRR
lesson.

2. Read the lesson you will teach.
3. Remember to use reinforcement Throughout the

lesson.
4. Begin teaching the lesson by ''Establishing Cri-

teria."
5. ,Proceed step by step through the lesson until you

have completed the whole lesson.
6. Read all the instructions in capitalized letters

aloud to the "pupil."
7. Perform all the actions of the teacher (such as

-holding up card A and :racing = each figure.)
8. Remember to include all the written instructions.
9. Remember to include such steps as Grade and

Collect Papers, Confirmation of Performance, and
Rewards after the test procedure.

To the "Pupil"

1. Say. and do only what the "teacher" tells or shows
you to do.

2. Do not "try" to make errors. This is only to
practice the procedural steps and the use of
reinforcement.

3. Perform all the activities for the "pupil" such as
taking the test.

To the "Supervisor"

1. View the paired practice session very carefully.
2. Put a mark in the appropriate box each time the

"teacher" finishes completing a procedural step.
3. Put a check mark in the appropriate box each time

the "teacher" uses verbal-or non-verbal reinforce-
ment during each step.

To the Paired Practice-Partneis

Change roles after you have finished the lesson. The partici-
pant who-was the "teacher" will now be the "pupil" and vice
versa: This will give_ each participant a chance to practice
presenting a lesson.

PHASE I

1. ESTABLISH CRITERIA

a. Teacher walks over to clock and mouse.
b. Teacher shows children how high Mouse will go.if

they getall correct
.c. Teachershows children. how-high mouse will go if

they reach the criterion.
-cl. Teacher moves mouse down to,zero.

-STATING THE PURPOSE FOR THE-CHILD

3. SUGGESTED PRELIMMARY ACTIVITY
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4. PRESENTATION

a.
b.
c.
d.

Teacher holds up stimulus card A.
Teacher describes stimulus card A.
-11er holds up stimulus card B.
Teacher describes card B.

5. REPRESENTATION

a.
b.
c.
d.
e.

Teacher says, "Watch again."
Teacher holds up stimulus card A.
Teacher repeats statement
Teacher holds up stimulus card B.
Teacher repeats statemeRt

6- EXAMPLE CARD

7.

a. Teacher holds up example card, which includes 3
choices.

b. Teacher vsys, "Watch me. Maric.the-
1,

c. Teacher puts an "X" through correct choke.

PASS OUT WORKSHEETS
_

a. Teacher gives each child a worksheet consisting of
5 rows; 2 or 3 choices per row.

b. Teacher tells children to put names on worksheet.
c. Teacher tells children to take but 'their .cover

sheets.

8. FILL OUT WORKSHEETS

a. Teacher tells children AO cover -all- rows except
Row 1.

b. Teacher, reading from notebook, tells children
what to mark.

c. Children put-an "X"'thecitigh correct answers.
d. Teacher tells children to move cover sheet down to

Row 2.
e. Teacher, reading from notebook, tells children

what to mark.
Childien put an "X' Through correct responSe.
Teacher tells children. to move coVersheet down to
Row 3.

h. Teacher, -reading from: notebook, tells children
what to mark.

i. Children put an "X" throu gh-correctresponse.
j. Teacher tells children to move cover sheet down to

Row 4.
k. Teacher, reading froM notebook, tells children

what to mark.
i. Children put an "X" through correct responte.
m. Teacher tells children to move cover sheet down to

Row 5.
n. Teacher, reading from notebook, tells children

what to mark.
o. Children put an "X" through correct-response.

t

f.
9.



9. GRADE-COLLECT PAPERS

a. Teacher walks around room grading each child s
paPer-

b. As she grades each paper she collects it.
c. The teacher keeps grading the papers to see

whether or not the criteria was reached.
d. Even if she reaches the criteria, she still checks the

rest of theclass so no child feels left out.

10. CONFIRM PERFORMANCE IN TERMS OF CRITERIA

a. If the criteria is reached, the teacher commends
the students on how well they have all done.

b. Teacher moves mouse up the clock to the achieved
level of performance, once again administering
social praise.

11. REWARDS

a. Children receive a reward and social reinforcement
daily if they reach criterion.

b. During - the-second week, rewards;wilrbe adminis-
tered every other day. On the days rewards are not
:schmulek the teacher will reward the children
With social praise:

PHASE, H

1. ESTABLISH CRITERIA

:a. Teacher walks over to clock and mouse.
b; Teacher shows children how high mouse

class gets everything correct.
c. Teacher shows children how high mouse

they reach higher criterion.
Teacher shows children how high mouse
they reach lower criterion.

R. Teacher moves mouse down to zero.

d.

2. STATING_THE PURPOSE TEACHER

SUGGESTED TEACHER ACTIVITY

4. PRESENTATION

a: Teiicher- holds ulystimulus Card-A.
Teather describeS stimulus cardiA,

c. Teacher holds up stimulus card B.
-d. Teach holds up -stimulus card B.

-REPRESENTATION'

a. Teacher SayS, "WatCh again."'
b. Teacher holds up-stimulus card A.
c. teaeher repeats Statement:
d. Teacher holds up stimului card B.
6. Teacher repeats statement.

EXAMPLE CARD

will go if

go if

will go if

a. Teacher holds up example card which includes 3
choices.
Teacher says, "Watch me. Mark the
TeachE,' puts an "X" through correct choice.

b.
c.
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7. PASS OUT WORKSHEETS

a. Teacher gives each child a worksheet consisting of
5 rows; 2 or 3 choices per row.

b. Teacher tells children to put names on worksheet.
c. Teacher tells children to take out their cover

sheets.

8. FILL OUT WORKSHEETS

a. Teacher tells children to cover all rows except
Row 1.

b. Teacher, reading from notebook, tells children
what to mark.

c. Children put an "X" through correct response.
d. Teacher tells children to move cover sheet down to

Row 2.
e. Teacher, reading from- notebook, tells children

what to mark.
Children put an "X" through correct response.
Teacher tells children to move cover sheet down to
Row 3.

h. Teacher, reading from notebook, tells children
what to mark.

i. Children put an "X" through correct response.
p. Teacher tells children to move cover sheet down to

Row 4.
k. Teacher, reading from notebook, tells children

what to mark.
I. Children put an "X" through correct response.
m. Teacher tells children to move cover sheet down to

Rows.
n. Teacher, reading from notebook, tells children

what to mark.
o. Children put an "X" through correct response.

f.
9-

9. GRADE-COLLECT PAPERS

a. Teacher walks around room grading each child's
paper.

b. As she grades each paper, she collects it.
c. The teacher keeps grading the papers to see

whether or not the higher criterion was reached.
d. Even if she reaches the higher criterion she still

checks the rest of the class so no child feels
excluded.

10. CONFIRM PERFORMANCE IN TERMS OF CRITERIA

a. If either criterion is reached, the teacher com-
mends the children on how well they have done.

b. Teacher moves mouse up the clock to the achieved.
level of performance, once again administering
social praise.

11. REWARDS

a. After each lesson, the children receive a token(s):
1 token for lower criterion; 2 tokens for higher
ct it erion_

b. Children put their tokens in their pocket chart;
one pocket assigned to each child.

c. On Friday, the children redeem their accumulated
tokens.

d. The teacher displays the rewards.



e. Teacher tells children if they have five or more
tokens they can select one toy.

f. Children are sent to pocket charts to get their
tokens.

g. Children redeem their tokens. One row of children
after the other take tokens out of their .pockets
and approach the teacher's desk for rewards.

h. Children return to their seats with their rewards.

PHASE III

1. ESTABLISHiCRITER IA

a.
b.

c.

d.

e.

Teacher walks to clock and mouse.
Teacher-shows children how high mouse will go if
they get everything correct.
T&dcher shows children hew high mouse-will go if
they reach higher criterion. -

Teacher shows children how high mouse will go if
they reach lower criterion.
Teacher moves mouse down to zero.

2. STATING THE PURPOSE

3. SUGGESTED PRELIMINARY ACTIVITY

4. PRESENTATION

a. Teacher holds up stimulus card A.
b. .Tea6her describes stimulus card A.
c. Teacher holds up stimulus card:B.
d. Teacher describes stimulus card B.

5. REPRESENTATION

a. Teacher says, "Watch again."
b. Teacher holds up stimulus card A.
c. Teacher repeats statement.
cl. Teacher-holds up stimulus card B.
e. Teacher repeats statement.

6. EXAMPLE CARD

a. Teacher holds up example card, Which-Includes 3
choices.

b. Teacher says, "Watch me. Mark the
c. Teacher,puts an "X" through correct choice.

,,

7. PASS OUT WORKSHEETS

a. Teacher-gives each child a worksheet consisting of
5 rows; 2 or 3 choices per row.

b. Teacher tells children to put names on worksheet.
c. Teacher tells children to take- out their cover

sheets.

8. FILL OUT WORKSHEETS.

a. Teacher tells children to -cover all rows except
Row 1.
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b. Teacher, reading from notebook, tells children
what to mark.

c. Children put an "X" through correct response.
d. Teacher tells children to move cover sheet down to

Row 2.
e. Teacher, reading from notebook, tells children

what to mark.
Children put an "X" through correct response.
Teacher tells children to move cover sheet down to
Row 3.

h. Teacher, reading from notebook, tells children
what to mark.

i. Children put an "X" through correct response.
Teacher tells children to move cover sheet down to
Row 4.

k. Tead-7,er, reading from notebook, tells children
what to mark.

I. Children put an "X" through correct response.
m. Teacher tells children to move cover sheet down to

Row 5.
n. Teacher, reading from notebook, tells children

what to mark.
o. Children put an "X" through correct response.

f.
9-

J.

9. GRADE-COLLECT PAPERS

a. Teacher walks around room grading each child's
Paper-

b. As she grades each paper, she collects it.
c. The teacher keeps grading the papers to see

whether or not the higher criteriawas reached:
d. Even* if she reaches the: higher criteria, she_ , still

checks the rest of the class so no -child feels
excluded:

10. CONFIRM PERFORMANCE IN TERMS OF CRITERIA

a. If either criteria is reached,-the teat* commends
the children on--how Well they'vedone,

13; TeaCher moves -mouse up-the.clocktotheachieved
-level- of performance; -once: again_ administering:
social praise.

_41
I I . -REWARDS

a. Tokens and rewards-are distribUterf-On-drifiddrii
scale. Therefore, the children .must be-reminded-
that they - must work :hard -event-day-became they
don't know When or ifthey will receive tokens.

b. On- the day they receivetekeris-,_ childretvwill put
them-in their assignedpocketChart

c. At the -end: of a random period; the -children
redeeni-their' accrued tokens.

d; Teacher tells- childrenthat only.ifthey- accumulate:
fivefOr More:tokens-can they receive a reward.

e. Children are sent to pocket charts to- get: their--
tokens:
-Children redeem their tokens.
Children return to seats.g.



I

i
:t Reinforced Readiness Requisites (RRR) obmi-vation
;ed. ule has been developed as a training and assessment

lisce for:

1. Teachers who will administer the RRR Program in
their classrooms,

2. Quality Assurance Specialists who will observe and
advise teachers in the administration of RRR in
their classrooms,

3. SWCEL program developers as a feedback device.

plicationi for Tasdiers'

=

REINFORCED READING READNIESS
REQUISITES OBSERVATION SCHEDULF

cause of the nature of the RRR Program, it is helpful for
ers to follow specific procedures in their instruction

file administering the lessons and rewards. Ascribed proce.-
res must be followed to acAtie4e the broad terminal goals
'tad below:

1. Children will progress from dependence on tarigi-
-ble Sources- of motivation to .a capacity for
self-reinforcement so that accomplishment and
pride in their-work will- be:sufficientto sustain a
high-level of perforthance.
The child will show- an= tiCreased: ability to-defer
-941ificatk)11-.

3. The: child will become increasingly more respon--
siveld the teachers praise and approval.

ring iiiititute- training` sessions, the- RRRF observation sche-
le will tie --used to evaluate- paired _practiCe. It also will-be

-by-;-the; Qtiality.-AssUranceSpecialist when he observes
leaching RRR. intheir-own classrooms. Teachers will

able to discuss specific behaviors with the OAS if it appears
al prescriptive measures are needed.

ciitiOns fOr Quality-ASsikafic!Pecialists

he -RRR observationschedule_iviRbe_Used as a training device
Qbality Assurance "Specialists - during their institutes (via

ired,prattice)'. -Later-the FQAS- wil observe teachersteaching
RR and will -use- the_ schedule as a- guide,- for -diagnosing
truction of the-RRR lessons.

2.

ications, fOr,SVVCEL, _

--deVelot,.rc,..:;._erel :constantly __assessing -the
ectiiiiiiiiitc:Of the -RR R:Prograim. :Feedback from teachers

nd, Quality ASsuranf:e1Specialistt is -essential .to maintaining
ogratii quality:-The--RRR-,observation schedule, when,used as
diagnostic instruinenCbyLthe-Quality Assurance=Specialists,

Iso Wilf-te=tiseftil tothe;RRRtProgram developers in assessing
,ogram needs- -such as are =sciecifit/lessOns too. difficult for

certain= children-?; 160: easy?-;: how,:many_ pupils., participated in
h lesson?-;.how,lotig_does it take toteachSpecificAessons in

e-Clasitooin?;:etc;

he RRR lessons have been thoroughly pilot tested, but
nitoring is essential to-thelbcdestful implethentation of the

ogram.

SHOW TRANSPARENCY # 18
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Procedures for Using the_ Observation Schedule

There are nine categories of teacher behaviors essential to the
correct administration of the RRR lessdns. They-ate listed on
the left side of the observation schedule and are to be checked
() by the observer in the box immediately to :the -right as
soon as he sees them occur. We do not know- what teacher
behaviors such as touching, smiling, warning, etc. facilitate
pupil learning, but such information is needed. Specific
categories of teacher behaviors are listed horizontally at ttie-
top if the observation schedule. These are to be tallied by the
observer immediately to the left of the prescribed_ teacher
behaviors each time they occur. -For example, if a:teacher
praises an individual or the class, a tally should be placed in
the box headed Prsng. (praising) immediately to the right of
the major category of RRR administration. If a teacher frowns
at a pupil while she is holding up -the stimulus card, a tally
should be placed in the box_headed frowning, directly across
from the category PRESENTATION T. holds -.up stimulus
card.

Definitons of Behaviiirs

The following teacher behaviors in administering the RRR
lessons are discussed- in the Triple R Teacher's Manual.
The manual should be referred to for answers to questions
which arise about correct administration procedures
of:

1. ESTABLISH CRITERIA SHOW TRANSPARENCY #19
2. PRESENTATION_
3. REPRESENTATION
4, EXAMPLE CARD SHOW TRANSPARENCY #20
5. DISTRIBUTION
6. DISTRIBUTION TIME
7. ADMINISTRATION
8. GRADE AND COLLECT -SHOW =

PAPERS (Note: Some .TRANSPARENCY #21
teachers prefer to have the
pupils, keep their papers in
their workbooks; so collec-
tion of papers-rnay not be
observed.)

9.. CONFIRM
10. REWARDS
11.

The following teacher behaviors are recorded each time they
occur, and are defined in the following Ways:

SHOW TRANSPARENCY #22& #23

Enc. rmk. (encouraging remark). For example, the teacher
says, "You did a good job yesterday, and- 1 -know you will' o '
even 'better today:" "Come- -on class; let's see if we can get
Joey to the top of the clock." -

Prsng. (praising). The teacher may say, "That's good, fine."
"Very good.'` "Excellent."



Waiving. The teacher must state verbal consequences. "You
had better not poke Mary Jane with that ruler again, Johnny,
or I'll send you to the principal." "I'll do more than just talk
to you next time, Sam." "Behave yourself or I won't move
Joey up the clock."

SP141- ov. p. noise. (speaking over pupil noise). Teacher raises
voice to be heard over individual conversations, rustling of
papers, movement about the room, pupil movement. She does
not comment on the noise or wait for the noise to subside.

Sinlg. (smiling). Teacher smiles at an individual or group.

Tchg. (touching). Teacher touches pupil or pupii touches
teacher (pupil may make first move to touch teacher). May be
any accidental or intentional physical contact between pupil
and teacher.

. Frwng. (frowning). This may be either a frown or glare which
is or is not accompanied by verbalization. The teacher initiates
this action toward an individual or the group.

The following items which appear on the back of the
observation schedule should be recorded as soon as possible.

1. Observer's name
2. Teacher's name
3. School
4. Date
5. Number of pupils
6. Lesson number
7. Time lesson begins

r

-
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The following :ferns which appear on the back of the
observation schedule should be recorded immediately at the
end of the lesson.

1. Time lesson ends
2. Each and every pupil rewarded. Check Yes or No

(If no, please comment). Because the RRR is a
program designed to be used by teachers for the
benefit of every pupil in the class, it is essential for
teachers, Quality Assurance Specialist, and SWCEL
program developers to know if this is not occur-
ring so that remedial measure may be taken.

3. Comments: (Comments may be made about any
aspect of the program which it might be beneficial
for teachers, Quality Assurance Specialists, and
SWCEL program developers to know.) It may be
that the lesson was interrupted for some reastiii.
Please record this. It may be that a substitute or a
teacher aide is teaching the lesson. Please record
this type of information or any.other which seems
to be pertinent.



--RRR OBSERVATION SCHEDULE

Tally below each time the following teacher behaviors occur

ESTABLISH.CRITERIA_

T. stands by clock and_mouse

T.,.#1ows popiit..hoW,:high,rnouse
golf thiyiget all:correct

T-,-,,noveOnouie-down=to=zerc

fwthild

RE-PRESENTATION

T. says, "Watch again:"

EXAMPLE,PARD

T.-says/Match me mark the

DISTRIBUTION TIME

0-3 minutes

3-5 minutes

More than 5 minutes

. ADMINISTRATION

T. tells pupils to move cover sheet
:down

'GRADE AND COLLECT PAPERS

0-3:Minutes

3-6 minutes

'I CONFIRM:

Ttells-pupils. if -criterion was reached

T..mr)ves;MOute up-clock

11.

T. gives out tOys

gives out tokens

, T. gives sodial-praise

Noneof above-Occurs_

1// 4.-:":-:--:en:ye.----e
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LESSON
ASSOCIATIVE VOCABULARY SPATIAL RELATIONS

Anticipated Score:
To be established

Additional Materials:
1. Three chairs
2. Three dolls

Objective:
The child will demonstrate his ability to discriminate between concepts su-cti. as on, under and

behind, by, marking the correct picture. .

Procedure:

A. Stating the purpose: TODAY WE ARE GOING TO LEARN WHEN TO USE THE WORDS ON, UNDER
AND BEHIND.

"f , .,
A'// - 4,"r ,

Presentation:

1.

2.

3.

4.

5. Repeat Steps 1, 2 and 3.

6.
BEHIND THE CHAIR.

1(.7%,;

V10:://04,0"/"
' ..%74,m//eq,r1;-y,, er?..f0

/eas-A.V.52.6a0be.r//

Huld up stimulL s cord A.

up stimulus c, rd B.

.h,04040
-7 %"

THIS CAT IS UNDER THE-CHAIR. Point.

THIS CAT IS ON-THE CHAIR. Point.

THIS CAT IS BEHIND THE CHAIR: Point.

WATCH ME MARK THF PICTURE OF THE CAT

C. Distribute children's materials.

D. COVER ALL THE ROWS EXCEPT THE FIRST ONE. Demonstrate with-a worksheet and marker.

1. LOOK ATROW-i; MAKE AN "X" ON THE PICTURE OF THE CAT UNDER THE CHAIR.

2. LOOK AT ROW 2. MAKE AN "X" ON.THE PICTURE OF THE CAR ON THE GARAGE.

3. LOOK AT ROW 3. MAKE AN "X" ON THE PICTURE OF THE SPOON BEHIND THE CUP.

4. LOOK AT ROW 4. MAKE AN "X" ON THE PICTURE OF THE BOY BEHIND THE WAGON.

5. .LOOK AT ROW 5. MAKE AN "X" ON THE PICTURE OF THE GIRL UNDER THE BED.
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Anticipated Score:
To be established

LESSON
ASSOCIATIVE VOCABULARY LONG LONGER

I

Objective:
The child will demonstrate his ability to differentiate between long and longer by marking the correct

response.

Procedure:

A. Stating the purpose: TODAY WE WILL LEARN THE DIFFERENCE BETWEEN LONG AND LONGER
BY SEEING SOME THINGS THAT ARE LONG AND OTHERS THAT ARE LONGER.

Popoid Prelivaisery Activity

1. Choose two girls in the. class with different lengths of long hair.

2. BOTH OF THESE ,GIRLS HAVE BEAUTIFUL HAIR. Point to hair of girl and say, THIS,Gilit'S HAIR IS

LONG: REIN DOWN TO HERE.

3. Point to girl with,longer hair.and_say,,THIS GIRLS HAIR IS LONG'TQQ. IT GREW DOWN TO HERE. THIS

GIRL'S HAIR IS LONGER.

4. Point to the different lengths of hair to show the difference between long and longer..

Presentation:

1. THIS PENCIL IS LONG. Trace length of pencil with finger.

2. H it{ P :1(nu 1,, c d B THIS PENCIL IS LONG.IT IS BIGGER THAN THAT ONE. Trace length of
pencil with finger. THIS PENCIL IS LONGER. Hold up both cards together to show a comparison.

Repeat Steps 1 and 2.

4. orxi crayoii WATCH ME MARK THE LONGER PENCIL. Make an "X"
on the longer pencil, holding up the example card so the children can see it.

C. Distribute children's materials.

D. COVER ALL THE ROWS EXCEPT THE FIRST ONE. Demonstrate with a worksheet and marker.

1. LOOK AT ROW 1. MAKE AN "X" ON THE GIRL WEARING THE LONGER DRESS.

2. LOOK AT ROW 2. MAKE AN "X" ON THE LONGER CRAYON.

3. LOOK AT ROW 3. MAKE AN "X" ON THE LONGER SNAKE.

4. LOOK AT ROW 4. MAKE AN "X" ON THE LONGER CAR.

5. LOOK AT ROW 5. MAKE AN "X" ON THE LONGER LINE.
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LESSON
ASSOCIATIVE VOCABULARY SHORT SHORTER

Anticipated Score:
To be established

Objective:
The Childwill demonstrate his ability to differentiate between short and shorter by marking the
correct response.

Procedure:

A. Stating the .purpose: WE HAVE LEARNED THE MEANING OF LONG AND LONGER. TODAY WE
WILL LEARN WHAT IT MEANS FOR SOMETHING TO BE SHORT AND SHORTER.

1101d u? the *holt stick. THIS STICK I

ortilr4tIck. WE 3
THIS STICICISSHORTERI

CA SAY HAT IT IS-SHORT..

CE Of M iSSTICX. NOW tT`IS VERY,LITTL E WE

Ndd- by th of
,,

oth stir
// ',X.

" -''/ ,,

IS39,14gis:Stigti,,

Presentation:

1 . 11111111111111M1 THIS PENCIL HAS BEEN USED. NOW IT IS SHORT. Trace length of
pencil with finger.

F-ild cord THIS PENCIL WAS USED A LOT. IT IS NOT VERY BIG. THIS PENCIL IS
SHORTER THAN'THE OTHER PENCIL. Trace length of pencil with finger. Hold up both cards
together to show comparison.

Repeat Steps 1 and 2.

H()Id up oxrliple :rd ,,nd d black crayon WATCH ME MARK THE PENCIL THAT IS SHORTER.
-Make,--an "X" on the:shorter pencil, holding up therexample-card=so the children can see it.

C. Distribute children's materials.

D. COVER ALL THE ROWS EXCEPT THE FIRST ONE. Demonstrate with a worksheet and market.

1. LOOK AT ROW 1.111AKE AN "X" ON THE GIRL WITH THE SHORTER HAIR.

2. LOOK AT ROW 2. MAKE AN "X" ON THE BOY WITH THE SHORTER PANTS.

3. LOOK AT ROW 3. MAKE AN "X" ON THE SHORTER NAIL.

4. LOOK AT ROW 4. MAKE AN "X" ON THE SHORTER ROPE.

5. LOOK AT ROW 5. MAKE AN "X" ON THE SHORTER LINE.
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TEST MATERIALS CONTAINED ON
TRANSPARENCIES 24-37

Theory-Rationale - test

1_ What constitutes being considered a "disadvan-
taged" child?

2. What are some conflicts the culturally divergent
child must face upon entering the school system?

3. What are some of the values held by an individual
from a cultural minority which differ from that in
the middle majority culture?

SHOW TRANSPARENCY *24

4. How do the experiences of middle majority chil-
dren equip them with the ability to defer gratifica-
tion?

5. How does the -RRR program help the culturally
-divergent child develop the ability to defer gratifi-
cation?

6. What are some ways in which the design of the
RRR program takes the child's value system into
consideration?

SHOW TRANSPARENCY # 25

7. How can competition and social praise be utilized
in a classroom of culturally divergent children?

8. Why can we say that reinforcing children through
the use of tangible rewards is not a form of
bribing?

9. Wouldn't a tangible reinforcement system work in
a middle majority classroom?

SHOW TRANSPARENCY #26

10. How doe; the concern for academic achievement
differ in the minority and majority group home?

11. How can the reward system be used to its utmost
capacity in building in intrinsic motivation?

SHOW TRANSPARENCY # 27

Lesson Content - questions

1. What specific factors were taken into considera-
tion when designing the RRR content for cul-
turally divergent children?

2. What psychomotor skills must be acquired in order
to perform adequately on RRR 'lessons?

3. What- is the importance of including lessons on left
to right progressEon?

SHOW TRANSPARENCY # 28

4. How do the RRR lessons teach aural discrimina-
tion?

5. How do the lessons prevent children from becom-
ing "reversing readers"?

6. How are the concepts for listening comprehension
taught in the leisons?

SHOW TRANSPARENCY #29

93

7. What areas are covered in associative vocabulary
and what concepts do they teach?

8. How are each of the concepts presented in the
lessons?

SHOW TRANSPARENCY #30

RRR Lesson Procedure

1. What are some reasons for the uniform format of
the RRR lessons?

2. How does the teacher "Establish Criteria"?
3. What are some reasons to include Preliminary

Activities :n the lessons?

SHOW TRANSPARENCY #31

4. Describe the presentation of an RRR lesson.
5. How does the teacher determine whether the class

has reached criteria?
6. What important step is included after the teacher

has checked all the papers?

SHOW TRANSPARENCY # 32

7. When do the children receive rewards?
8. What is the criteria of a lesson?

SHOW TRANSPARENCY #33

RRR -Overview-test
1. What is the purpose of the RE-1R program?
2. How is the goal of the program accomplished?
3. What content materials are used to accomplish the

goals.of the program?

SHOW TRANSPARENCY #34

4. What is the goal for Phase I and how is it
accomplished?

5. What type of reward system is utilized and why?
6. What's the goal of Phase II and how is this

accomplished?

SHOW TRANSPARENCY #35

7. How are tokens utilized in the program?
8. What is the goal of the final phase and how is it

accomplished?
9. What is the eventual outcome of the RRR pro-

gram?

SHOW TRANSPARENCY # 36

10. What is the purpose of the clock and the mouse
and how is it used?

11. How is conventional means of praise incorporated
in the program?

SHOW TRANSPARENCY #37



APPENDIX I

Media materials accompanying the RRR program. B.

Transparencies
a. 1 =17 theory and rationale
b. 18 23 observation schedule and paired

practice
c. 24 -- 37 comprehensive set of questions

covering all areas

IL Slide Tape Presentations
a. RRR content

. b. RRR overview

16mm Film
a. RRR model film

Written Handouts

a. integration of psychological and sociological
principles with the reinforced readiness re-
quisites program

b. 13 situation cards for role playing partici-
pants

c. instructions for paired practice and proce-
dural steps

d. observation schedule
e. three lessons with stimulus and example

cards
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